
სოციალური ფსიქოლოგიის აქტუალური
საკითხები

რიდერი

შემდგენელი ანასტასია ქიტიაშვილი



სარჩევი

1. A Century of Social Psychology: Individuals, Ideas, and Investigations -
GEORGE R. GOETHALS

2. Reflections on social demand and applied social psychology in general -
Serge Moscovici

3. Putting the etic to work - J.E. Trimble
4. Social Psychology and Everyday Life - Hodgetts, D.,  Sonn , Ch., ,Curtis.

C .C.,  Nikora. .,  Drew, N



1 

A Century of Social Psychology: 
Individuals, Ideas, 
and Investigations 

GEORGE R. GOETHALS 
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f 
INTRODUCTION 

This chapter tells an exciting story of intellectual discovery. At the start of the twentieth century, social psy- 
chology began addressing age-old philosophical questions using scientific methods. What was the nature of 
human nature, and did the human condition make it possible for people to work together for good rather than 
for evil? Social pschology first addressed these questions by looking at the overall impact of groups on 
individuals and then began to explore more refined questions about social influence and social perception. 
How do we understand persuasion, stereotypes and prejudice, differences between men and women, and 
how culture affects thoughts and behavior? 

In 1954, in his classic chapter on the historical 
background of modem social psychology, Gordon 
Allport nominated Auguste Comte as the founder 
of social psychology as a science. He noted that 
Comte, the French philosopher and founder of 
positivism, had previously, in 1839, identified 
sociology as a separate discipline. In fact, sociology 
did not really exist, but Comte saw it coming. 
Allport notes that 'one might say that Comte 
christened sociology many years before it was 
born' (Allport, 1968: 6). In the 1850s, during the 
last years of his life, Comte argued that beyond 
sociology a 'true final science' would emerge. 
Comte called this science la morale positive, but it 
was clearly psychology. In fact, combined with 
sociology it would become social psychology. 
Social psychology has a history before and after 
Comte. But it is interesting to know that when it 
was first conceptualized as a discipline it was seen 
as being the ultimate one. 

If not with Comte, where does social psychology 
begin? Clearly, ancient philosophers pondered the 
inherent nature of humankind, the way people 
interact and influence each other, and the way they 

govem themselves. In The Republic, Plato argued that 
men organize themselves and form governments 
because they cannot achieve all their goals as 
individuals. They are interdependent. Some kind of 
social organization is required. Various forms emerge, 
depending on the situation, including aristocracy, 
oligarchy, democracy, and tyranny. Plato clearly 
favored aristocracy, where the wise and just govern, 
and allow individuals to develop their full potential. 
Whatever the form, social organization and govem- 
ment develop to serve, the interests of people in 
achieving various goals. 

As on many other issues, Plato's younger col- 
league Aristotle had a different view. He held that 
people came together and organized groups from 
instinctual tendencies toward sociability, rather than 
utilitarian needs for a social contract. He was also 
more positively disposed toward democracy than 
Plato. Plaro reasoned from his concept of the 
ideal state that a ruling elite, governed by dis- 
passionate reason and intellect, would be the best 
form of government. Aristotle had more faith that 
the combined talents of different individuals, 
combined with their inherent propensities for 
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positive affiliations, would produce the better state. 
Aristotle based his judgments on data, as he under- 
stood them. His idea that people naturally came 
together and that they could be trusted to use their 
varying talents to create the good society was based 
on a more generous view of human nature than 
Plato's. Thus, the differing perspectives of these 
Greek philosophers defined enduring arguments 
that have since guided inquiry in social psychology 
and many other intellectual disciplines. How much 
of human behavior, particularly social behavior, can 
be understood as deriving from external constraints 
and contingencies vs. internal drives and disposi- 
tions? How capable are people of using their intel- 
lectual capacities wisely and effectively? Are the 
basic instincts of human beings good or evil? How 
much of human behavior can we understand and 
predict from deductive theoretical reasoning, and 
how much more can we learn from careful observa- 
tion and induction? 

Nearly 2,000 years later, these issues became 
matters of sharp debate during the Renaissance and 
the Enlightenment. According to Allport (1954), 
one of the most enduring issues was whether human 
behavior was governed ~m or i r r ~ l y .  
And if irrationality was dominant, what were tEe 
qualities of the irrational forces which guided 
human behavior? 

Among the philosophers who struggled with 
these questions were Niccolb Machiavelli (1469- 
1527), Thomas Hobbes (1588-1679), John Locke 
(1632-1704), and Jean-Jacques Rousseau (1712- 
1782). The earlier thinkers, Machiavelli and Hobbes, 
were much more pessimistic about the quality of 
human nature and argued that some kind of social 
order needed to be imposed simply to constrain 
human selfishness and aggressiveness. Locke and 
Rousseau were more optimistic. Locke was particu- 
larly influential, with a balanced view of human qual- 
ities, and a faith that people could be reasonable, 
moderate, and cooperative (Allport, 1968: 19). The 
debate between the optimists and pessimists informed 
debates between Thomas Jefferson and Alexander 
Hamilton at the founding of the American republic in 
the 1780s, and still persists in the present day. 

The emergence of psychology 

Plato's and Aristotle's fundamental arguments 
about the nature of human beings, especially as they 
related to ideas about the best forms of social 
organization and government, continued for 
centuries. Alongside these debates were other 
philosophical inquiries, also tracing back to the 
ancients, particularly Socrates and Aristotle, about 
many other aspects of the human condition. Are 
people capable of free will, or is behavior 

determined? What is the nature of human thought 
and consciousness? Do individuals perceive reality 
accurately? At the same time, as Comte pointed out, 
the sciences were also developing. People studied 
medicine, astronomy, mathematics, physics, chem- 
istry, and physiology, again, with roots dating back 
to the Greeks and beyond. The scientific method 
emphasized evaluating philosophical and theoreti- 
cal propositions against data - data that could be 
collected by a variety of methods. 

- When philosophers and scientists both began to 
tackle the same questions in the late nineteenth 
century, the 'true final science' of psychology 
emerged. A pivotal figure in this development 
was the German neural scientist Hermann von 
Helmholtz (1 82 1-1 894). He conducted important 
early research on the nervous system and various 
aspects of vision, hearing, and perception. The 
application of long-standing scientific methods to 
age-old philosophical questions about human 
behavior and mental processes gave birth to 
psychology. The year 1875 saw one marker of its 
emergence, when Wilhelm Wundt established a 
laboratory in Leipzig, Germany. In the same year, 
William James, like Wundt, a physician, physio- 
logist, and philosopher, established an informal 
laboratory in his basement in Cambridge, 

~assachuse t t s  in the USA, and gave the first 
psychology course at Harvard University. James is - 
said to have commented that the first lectures on 
psychology he heard, he gave himself. 

Psychology blossomed under the leadership of 
Wundt, James, and then G. Stanley Hall, who 
founded the first formal American psychological 
laboratory at Johns Hopkins University in-1883.. In 
1890, James pUÂ¥bTishe his classic two-volume 
Principles of Psychology, followed in 1892 by a 
'briefer course' version of the same work. He wrote 
on such topics as sensation, vision, hearing, habit, 
the brain and neural activity, the self, and the will. 
While much of the earliest psychology dealt with 
questions outside the domains of social psychology, 
it was not long before the scientific method was 
applied to social questions. For example, Hall 
(1891) made extensive use of questionn.a&res in his 
studies of children's social intmac$on:In fact, the . . - ,"- .- 
emergence of modem social psychology is marked 
by the application of the scientific methods that 
defined psychology as a whole to questions about 
social influence and social interaction. Two 
milestones in the emergence took place before the 
century ended. 

1895: the birth of social psychology 

In 1895, Norman Triplett at Indiana University in 
the USA began his studies of how social forces 
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bicycle racing. In the same year, in Paris, 
Gustave Le Bon published his analysis of group 
behavior in Psychologie des foules, translated in 
1896 as The Crowd. Both of these highly influential 
works considered the impact of other people on the 
individual. 

Norman Triplett was a cycling enthusiast who 
pored over statistics from the Racing Board of the 
League of American Wheelmen. He noticed that 
riders' times were faster when they were racing 
against other riders than when they were simply 
racing against the clock. From these observations 
he developed a Yheory of dynamogenesis' that held 
that the presence of competing others released 
energy in individuals that they could not release on 
their own. Triplett then proceeded to test his theory 
with a series of experiments in which participants 
wound fishing reels alone and in direct competition 
with others. Triplett (1897) found that participants 
wound reels faster when competing than when alone 
and concluded that his theory was supported, 

Triplett's work raised more questions than it 
answered. Was it the mere presence of others that 
produced enhanced performance? Or was it 
competition, or perhaps being observed by others 
(Wheeler, 1970)? 

These auestions were studied viaorously in the 
twentieth century, beginning w i t h ~ l o ~ d ~ l l ~ o r t  
during World War I (Allport, 1924). Allport coined 

% the term 'social facilitation' to refer to the observa- 
tion that the presence of others, for some reason, 
produced enhanced performance in individuals. 
Thus, Triplett not only conducted what are regarded 
as the first experiments in social psychology, but 
also initiated a rich and enduring line of theoretical 
and empirical exploration. Interestingly, as with 
many other social phenomena, social facilitation 

7" findings became increasingly complex. Sometimes 
the presence of others led to poorer performance. 
The extremely varied empirical landscape in this 
domain provided a basis for decades of theory and 
research (Geen and Bushman, 1987; Zajonc, 1965). 

Gustave Le Bon also dealt with the impact of the 
presence of others. His contribution was more 
sweeping theoretically, but tied to a different kind 
of data. Rather than conduct experimental labora- 
tory research with quantitative measures, Le Bon 
simply observed groups of many kinds, particularly 
those that gather in crowds. He was stunned by the 
transformation that comes over individuals in a 
group situation. He held that in crowds people are 
more emotional, less rational, more prone to 
extreme behaviors, and easily stimulated by leaders 
from one kind of extreme feeling to another in short 
periods of time. Le Bon described a person in 
a crowd as someone who has lost his or her indi- 
viduality, whose conscious personality is some- 
how stripped away, revealing an ugly, aggressive 

unconscious personality that is widely shared by 
other group members. As Le Bon tried to explain 
the transformation of people in crowds, especially 
the lowering of intellectual functioning and the 
willingness t o  follow others with great emotional 
intensity, he relied heavily on notions of contagion 
and suggestion. In crowds, he argued, people are 
highly suggestible and can be led easily by emo- 
tional appeals of leaders. Mark Antony's stunning 
manipulation of the crowd in Shakespeare's Julius 
Caesar provides a powerful literary example of a 
leader's manipulating the extreme emotions of a 
crowd, and dramatically redirecting them from 
sympathy with the assassin Brutus to outrage ("The 
noble Brutus hath told you Caesar was ambitious. If 
it were so, it was a grievous fault, and grievously 
hath Caesar answered it.'). 

Le Bon's explanation of suggestion was less com- 
pelling than his description of wild mob behavior, 
but his observations and ideas had a lasting impact. 
They figured prominently in Freud's volume 
(1921) on group behavior and have influenced sub- 
sequent work on groupthink, deindividuation, and 
leadership. 

Stirrings: the early twentieth century 

The general development of psychology, fostered 
in great part by G. Stanley Hall, brought social 
psychology along with it, but the field of sociology 
also contributed to the emergence of social 
psychology, just as Comte had foreseen. Le Bon's 
work was perhaps more  influential among 
sociologists and informed important tum-of-the- 
century work by Charles Horton Cooley, whose 
book Human Nature and the Social Order (1902) 
developed the idea of imitation, a concept closely 
related to Le Bon's concept of suggestion. Imitation 
is more concerned with behavior, suggestion with 
thought and cognition. 

A few years later, in 1908, sociologically and 
psychologically oriented treatments of social psy- 
chology were represented in two textbooks that con- 
tained the phrase 'social psychology' in their titles. 
E.A. Ross's Social Psychology, like Cooley's book, 
emphasized the ideas of suggestion or imitation. 
Social interaction could be largely understood in 
terms of the basic phenomenon of people influencing 
the thoughts and actions of others. Ross's ideas were 
applied especially to issues such as crowds, social 
movements, social class, marriage, and religion 
(Pepitone, 1999). William McDougall's Introduction 
to Social Psychology held that there were many dif- 
ferent explanations of social behavior, but that many 
of them could be subsumed under the general 
concept of instincts. Among others, McDougall 
(1908) considered 'the reproductive and the parental 
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instinct', the instinct of pugnacity, the gregarious 
instinct, and 'instincts through which religious con- 
ceptions affect social life'. Clearly, scholars had 
developed a fertile field of study and many ways of 
trying to understand its varied phenomena. 

Although social psychology gained momentun 
from Ross and McDougall, neither their specific 
concerns with particular societal phenomena nor 
their concern with instincts remained central in the 
work of later social psychologists. The field as we 
recognize it in the twenty-firs century can be seen 
taking shape in Floyd Allport's influential textbook, 
Social Psychology (1924). Allport was heavily 
influenced by behavioristic methods and ideas, 
and he firmly grounded social psychology in scien- 
tific methods. Allport was particularly influenced 
by J.B. Watson and his provocative Psycho- 
logical Review paper (1913), 'Psychology as the 
Behaviorist Views It.' Watson challenged WilheLm 
Wundt's (1894) introspectionist approach to psy- 
chology, an approach which emphasized individual 
reports of consciousness and mental processes. 
Watson argued that the study of consciousness 
should be banished and that psychologists would 
make progress only by focusing on observable stim- 
uli and responses. The behavioral perspective 
became highly influential within psychology for 
over fifty years and was clearly congenial to Floyd 
Allport. 

Among the problems that Allport took on were 
those explored by Triplett and Le Bon in 1895. 
Nearly thirty years after the publication of their 
work, Allport found these topics worthy of study. 

-In fact, as noted above, Allport had been conduct- 
ing research on social facilitation since World War 
I k d  explained enhanced performance in the 
presence of others in behavioristic, stimulus- 
response terms. The sight and sounds of others 
were a stimulus to more intense responses. He 
used similar concepts in explaining extreme 
behavior in crowd situations. Dramatic action by 
one or more people in a crowd was a stimulus to 
similar behavior in others, which in turn stimu- 
lated or restimulated the original actors, or led to 
yet others being drawn in. 

The status of social psychology as a scientific 
discipline was firmly established by the early 
1930s. In 193 1, Gardner Murphy and Lois Murphy 
of Columbia University published Experimental 
Social Psychology, a volume which reviewed over 
800 studies of social processes. In 1937, the 
Murphys and Theodore Newcomb, a Columbia 
PhD, brought out the encyclopedic revised edition, 
which reviewed several hundred more studies. The 
influence of Gardner Murphy is often overlooked 
in the history of social psychology. Theodore 
Newcomb was a student of Murphy, as were 
Solomon Asch and Muzafer Sherif, whose impor- 
tant work will be considered below. 

Explorations in social influence: 
the 1920s and 1930s 

It is obviously a matter of interest and taste to iden- 
tify which of the hundreds of studies reviewed by 
Murphy et al. (1937) are of lasting importance in 
understanding the evolution of social psychology. 
But, surely, the study of social influence was a key 

' l ine of work in the pre-World War Il decades. One 
' early study by H.T. Moore (1921) demonstrated the 

influence of a reported majority of peers and of 
experts on participants' preferences between two 
musical, ethical, and linguistic options. Moore 
found that their judgments were very frequently 
reversed in response to either kind of influence, par- 
ticularly majority influence. To Moore, these find- 
ings made sense. In the tradition of Floyd Allport, 
he argued that the opinions of others serve as stim- 
uli that elicit a conforming response. This interpre- 
tation resonated with Ross's earlier emphasis on 
suggestion and imitation and the views of philoso- 
phers who had been pointing for many years to 
human irrationality. A similar study by Lorge was 
published in 1936, and again highlighted the impact 
of prestige and suggestion. He asked students their 
reactions to the statement that 'a little rebellion now 
and then is a good thing, and as necessary in the 
political world as storms are in the physical'. The 
statement was attributed to either Thomas Jefferson, 
who actually made it, or Vladimir Lenin. Lorge 
found that participants were much more likely to 
agree with the statement when it was attributed to 
Jefferson. The explanation was Jefferson's greater 
prestige, among Americans, than Lenin's. - - 

,fi Later, as we shall see, Solomon Asch (1948) took 
issue with the MooreLorge interpretation. He 
argued that people have a completely different 
interpretation of what 'a little rebellion' means 
when mentioned by Lenin as opposed to Jefferson. 
What changes is the object of judgment, not the 
judgment ofihe object (Wheeler, 1970). This debate 
once again goes back to basic questions - perhaps 
unresolvable - of human motivation and rationality. 

Another important series of studies of interpersonal 
influence - studies that have become classics in the 
field - was conducted in the 1930s by Muzafer Sherif 
to address in part questions debated by McDougall 
and Floyd Allport in earlier decades. In 1920, 
McDougall published his book The Group Mind. In it, 
he argued that certain ideas and feelings in groups 
have an existence independent of the individuals in 
the group. In the Watsonian tradition, Allport argued 
that the term 'group mind' should be banished forever. 
For him, the unit of analysis should be the individual. 
There was no sense in positing an unobservable, 
unverifiable, mystical, and confusing group mind. 
McDougall came to regret using the term, but the 
debate about the nature of groups, and what, if any- 
thing, exists in groups apart from individuals became 



Sherif quite deliberately stepped onto 
this battlefield. ~ Ã ‡  

In Sherif's classic experiments, groups of 
prticipants were seated in a totally dark room with 
a single point-source of light in front of them. 
Because there is no frame of reference for judging 
the location of the light, it appears to move. How 

it appears to move varies considerably with 
individual judges. Sherif established that groups 
devise norms that govern the judgments of 
individuals in the group, that new entrants into the 
group adopt those norms, and that people take 
established norms into new groups. Thus, Sherif 
found that a set of norms that is characteristic of the 
group exists quite apart from any particular individ- 
ual. The implications of this research for the group 
mind controversy aside, Sherif showed how hard 
people in ambiguous situations work to reduce 
confusion and define a frame of reference for mak- 
ing judgments. They look to other people for infor- 
mation about reality and, through a process of 
mutual influence, develop norms and frames of ref- 
erence. importantly, ~ h e k f  showed that thoughtful,.$ 
careful laboratory experimentation with relatively 
small numbers of people could explore basic 
aspects of group functioning that characterize 
groups ranging in size from a few individuals to 
whole cultures. 

Two other important studies of interpersonal 
influence were conducted in the 1930s, before the 
USA entered World War 11. They both show contin- 
uing concern with the impact of the group-on indi- 
viduals. The first was conducted by Kurt Lewin and 
his colleagues, and was inspired by Lewin's expert'"" 
ence_as .a refugee from Nazi Germany-(Lxwin et al., 
1939). Kurt Lewin is a giant in the history of social 
psychology, even though he was not a social psy- 
chologist at the beginning of his career. Lewin 
started publishing his work in Germany in 1917 and 
made major contributions to understanding person- 
ality, child development, learning, memory, and 
perception. His work on conflict was particularly 
influential. Lewin developed what he called 'field 
theory'. In some ways, it was more a l a n g u a g x  
a x o f  theoretical propositions. Strongly influ- 
enced by physics and topology, Lewin used con- 
cepts such as the life space, vectors, region, force 
field, energy, need, tension system, and valence. 
Field theory emphasized the way internal and envi- 
ronmental forces combined to influence behavior as 
People negotiated their way through their perceived 
world, or 'life space.' 

Lewin was renowned for this linking of theory and 
data. Deeply concerned with world problems, Lewin 
wanted to do research that had an impact on impor- 
tant real-world problems. He and his students called 
their work-- But Lewin wanted to base"^ 
applications on theory and data. He is often quoted as 
saying, 'there's nothing so practical as a good theory', 

-- -- - -.--/- 

and the definitive biography of Lewin, written by his 
close friend and collaborator Alfred Marrow, is called 
The Practical Theorist. 

When Lewin came to the USA in 1933, 
in the fast year of Hitler's 'Reich' in Germany, he left 
the prestigious Psychological Institute in Berlin for the 
Department of Home Economics at Cornell. Shortly , 
thereafter, he took an appointment at the Iowa Chill: 
Welfare Research Station. It was there that ~ e K a n d  
his colleagues conducted an important study on social 
climate and behavior in groups. Clubs composed of 
groups of eleven-year-old boys were supervised by 
adults who adopted one of three leadership styles: *s 

democratic, autocratic, or 1- fie' d ~ m o -  
cratic style produced constructive and independent 
group norms, marked by focused and energetic work 
whether the leader was present or absent. Boys in the 
groups with laissez-faire leadership were generally 
passive, while groups with autocratic leaders were 
either aggressive or apathetic. Here was research with 
a social message. When large and dangerous countries 
led by authoritarian and totalitarian regimes were 
threatening world peace and democratic institutions, 
Lewin's 'action research' spoke to the quality of life in 
differing social systems. 

Research on group norms by Theodore 
Newcomb (1943) at Bennington College in the late 
1930s had less social relevance but dealt with 
perennial questions of the nature of social norms 
and social influence. In the 1930s. the newly 
founded Bennington College, an undergraduate 
school for women, was an interesting mix of mostly 
liberal faculty members and mostly conservative 
students - at least when the young women first 
enrolled. Newcomb showed that students became 
considerably more liberal over time, and that the 
more they were accepted and integrated into the 
college community, the more liberal they tended to 
be. Local norms exerted a strong influence on those 
who became engaged in the community. In a fol- 
low-up study nearly thirty years later, Newcomb 
(1963) showed that the Bennington women 
remained liberal, particularly when they married 
husbands who supported their new attitudes. 

The work of Sherif and Newcomb clearly* 
demonstrated the power of social norms. It did not 
answer age-old questions about the role of rational as 
opposed to irrational processes in producing such 
dramatic conformity to social norms. These enduring 
questions would await further research, after World 
war U. 

World War II and studies of 
group dynamics, attitudes, and 

person perception 

The research by Sherif on group norms and Lewin and 
his colleagues on leadership showed that social 
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psychology was alive to important social issues. Once 
the USA was drawn into World War XI, social psy- 
chologists became engaged in questions prompted by 
the need to mobilize the nation for a long conflict. Kurt 
Lewin again was at the forefront. He was asked by the 
National Research Council to study ways of persuad- 
ing women homemakers to serve animal viscera - 
heart, sweetbreads, and kidneys - to their families. 
Lewin continued to be interested in group forces and 
reasoned that influence through group norms would be 
more influential and more lasting than influence 
produced by a persuasive message presented in a 
lecture. Lewin (1943) and later researchers 
(Bennett, 1955; Radke and Klisurich, 1947) found 
that changes in attitude and behavioral comrnit- 
mentproduced by perceptions of group norms were, 
in fact, the most dramatic. 

At the same time, other psychologists, led by 
Carl Hovland of Yale University, began exploring 
attitudes more broadly, with special emphasis on 
US army propaganda, especially with regard to 
issues affecting troop morale. In the 1920s, atti- 
tude had been thought to be the central concept 
in the field of social psychology (McGuire, 1968; 
Thomas and Zaniecki, 1918-20; Watson, 1925). 
The bulk of Murphy and Murphy's (1931) 
Experimental Social Psychology concerned atti- 
tudes. But attitude research had crested and faded 

Yale faculty, and a mentor of Carl Hovland. Hull 
had developed the formulation that behavior is a 
function of driveand habit, or that performance is a 
function of learning and motivation. Therefore, the 
key to producing attitude change was to teach an 
audience a new point of view (learning) and the 
motivation to accept it. Persuasion could also be 
seen as following the three steps of paying attention 
to the message, understanding it, and, finally, 
accepting or yielding to it. A great deal of creative 
research was done by focusing on the elements in 
this formula. 

Interestingly, this work was not divorced from the 
work on group dynamics and group norms that had 
been so influential prior to World War II. One of 
the chapters in Communication and Persuasion was 
'Group Membership and Resistance to Influence'. It 
reported a number of important studies by Harold 
Kelley on conformity to group norms, and summarized 
Kelley's seminal theoretical paper on the normative 
and comparison functions of reference groups. 

After the war, at the same time that Hovland and 
his colleagues developed their highly creative work 
on communication and persuasion, Kurt Lewin and 
his successors continued their vigorous exploration 
of group dynamics. Lewin attracted a group of orig- 
inal and highly productive young scholars to the 
group dynamics enterprise. One of the most 

dunng much of the 1930s. as more work was done 'br i l l iant ,  Leon Festinger, completed his PhD under 
on group dynamics and interpersonal influence. Lewin at the University of Iowa before the war. 
Issues of troop morale during the war brought Festinger sought Lewin out for graduate work not 
renewed urgency to understanding attitudes. Much because of an interest in social psychology, but 
of the work that Hovland and his colleagues con- because of the power of Lewinian ideas such as 
ducted during the war was summarized in the book force fields, memory, and tension systems, and 
Experiments,,on_ Mass _C~mmunicatiatt. {Hoxland 
et al., 1949). Their work was focused on such 
questions as how long the war against Japan in the 
Pacific would last after the defeat of Nazi 
Germany in Europe. It explored a wide variety of 
independent variables, including whether to 
present information by lectures or films, and 
whether two-sided or one-sided messages 
produced more, and more lasting, persuasion. 

After the war, Hovland and his colleagues at Yale 
continued to do groundbreaking research on 
attitudes. This work culminated in the classic 
volume. Communication and Persuasion (1953) by 
Hovland et al. This research studied in detail the 
paradigm, 'Who said what to whom?' How are dif- 
ferent audiences affected by different messages 
from different communicators? Specific questions 
concerned the credibility of communicators, the 
organization and structure of messages, whether 
fear-arousing communications enhanced persua- 
sion, and what audience personality variables 
affected the success of persuasive messages. The 
work of the Yale school was guided in part by a 
model of persuasion based on the theoretical work 
of the behaviorist Clark Hull, long a member of the 

because of the excitement of tying theory closely 
to data. Festinger joined Lewin and Dorwin 

, j Cartwright in establishing the Research Center for 
'/-Group Dynamics at the Massachusetts Institute of 

Technology (MIT) near the end of the war. Among 
the distinguished social psychologists working at 
the Center were Kurt Back, Morton Deutsch, 
Murray Horwitz, Harold Kelley, Albert Pepitone, 
Stanley Schachter, and John Thibaut (Jones, 1985). 
In the very early years, there was significant 
interchange between the MIT Center for Group 
Dynamics and the newly formed Department of 
Social Relations at nearby Harvard University 
(Festinger, 1980). Thus, Gordon Allport and Jerome 
Bmner were involved in the dynamic intellectual 
ferment of the immediate postwar period. 

In just a few years, due to MIT's waning interest 
, in supporting an endeavor somewhat peripheral 

to its main concerns, the Center began a move to 
the University - - of Michigan. In the midst of this 
transition, Kurt ~ e w i n  suddenly died, and his 
successors took the leadership role. Major works 
from the MIT years included Festinger et al.'s 
(1950) work on affiliation in housing complexes in 
postwar Cambridge, Massachusetts. Once again, 
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the influence of Lewin in doing practical research 
was evident. A housing shortage needed attention. 

In addition to the research centers at Yale and 
Michigan, exploring attitudes and group dynamics, 

another significant postwar development,^/ 
was taking place in response to the creative work"' 
of Fritz Heider. gelder came to the USA from 
Hamburg, Germany, in 1930, teaching for a time at 
smith College and then moving to the University of 
Kansas in 1947. Heider was a major figure in the 
tradition of Gestalt psychology, a perspective that 
emphasized cognitive and perceptual organization. 
The term 'Gestalt' comes from the German and 
means 'shape or form'. Gestalt psychologists, such 
as Koffka, Kohler, and Wertheimer, emphasized the 
very active way people process information and 
organize perceptual elements into coherent wholes, 
particularly wholes that have 'good fit' and are 
$easing (Koffka, 1935). One of its key principles 
is that the whole is different from the sum of its 
parts. The parts are integrated into a meaningful 
and satisfying form. For example, the individual 
notes in a musical chord combine to make an inte- 
grated sound that has its own integrity (Wheeler, 
1970). 

In the 1940s, Heider wrote two extremely 
influential papers that extended Gestalt principles 
into the realms of person perception, attitude 
organization, and interpersonal relations. In 1944, , 
Heider published the paper 'Social Perception ? 
and Phenomenal Causality', k f u s t  systematic .----- treatment of attribution processes. Hei'def argued 
that perceivers link people's actions to underlying 
motives or dispositions because there is a good 
Gestalt or perceptual 'fit' between the way-peepk 
behave and the nature of their personal qualities. 
This basic insight into the ways people make causal 
attributions for personal behavior was more fully 
developed later in Heider's classic book T h q  
Psychology of Interpersonal Relations (1958)," 
Heider's other paper from the 1940s had even more 
immediate impact (Jones, 1985). In 'Attitudes and 
Cognitive Organization', Heider developedbggce>- 
theory. Again the emphasis, with some mathematical 
adornment, was on principles of good perceptual 
fit. People had both attitudes toward (sentiment 
relations) and connections to (unit relations) other 
people, objects, ideas, or events. The organization 
of these units could be in balance or out of balance. 
Balance prevails, for example, when person P is 
linked to an action and likes another person, 0, who 
approves of that action. Imbalance exists when two 
people like each other but are linked in opposite 
ways to objects, actions, or ideas, or dislike each 
other but are similarly linked. Balance theory gave 
rise somewhat later to a strong focus on cognitive 
consistency. 

Another enduring line of research in social 
Psychology also developed in the immediate postwar 

years. Solomon Asch conducted several extremely 
important studies of person perception within the 
Gestalt tradition. Asch, like Heider, had been born 
in Europe, but moved to New York City when he 
was thirteen. Like Muzafer Sherif and Theodore 
Newcomb, he studied at Columbia with Gardner 
Murphy. Asch's paper 'Forming Impressions of > 
Personality' (1946) highlighted two findings. The 
first was that perceivers given information about ,/ 
another individual's personal qualities organized that . 
information into a coherent whole such that one 
critical piece of information could color the entire 
impression. People told to form an impression of a 
person who was 'intelligent, skillful, industrious, 
warm, determined, practical, and cautious' perceived 
that individual very differently from one described as 
'intelligent, skillful, industrious, cold, determined, 
practical, and cautious'. The only difference, of 
course, is the substitution of the word 'cold' for the 
word 'warm'. But these two traits serve to organize 
the overall impression such that terms like 'deter- 
mined' and 'industrious' have a somewhat different 
meaning. Again, the whole perception is important, 
and the whole is different from the sum of the parts. 
Second, the impressions people form are strongly 
affected by the order in which they receive differ- 
ent pieces of information. People learning that a 
person is 'intelligent, industrious, impulsive, critical, 
stubborn, and envious' form a more positive 
impression than those who learn about someone who 
is 'envious, stubborn, critical, impulsive, industrious, 
and intelligent'. The initial traits form the basis for an 
initial impression, and later information is made to fit 
that first impression. 

Early research on impression formation and person 
perception explored questions such as the personal 
qualities of accurate judges of personality, but Asch's 
work and that of others (cf. Bruner and Tagiuri, 1954) 
stimulated a more general consideration of the 
processes underlying the perception of people. 

The 1950s: the era of Leon Festinger 

There are a number of giants in the history of social 
psychology: Floyd Allport, Solomon Asch, Fritz 
Heider, Muzafer Sherif, and, perhaps most of all, 
Kurt Lewin. But, arguably, the work of Leon+ 
Festinger has stimulated more theory, research, and 
controversy than that of anyone else. Festinger grad- 
uated from the College of the City of New York at a 
young age and found Kurt Lewin in Iowa. His talent 
and his seniority among the many students of Lewin 
made him, along with Dorwin Cartwright, the leader 
of the Center for Group Dynamics after Lewin's 
death. Festinger was enormously energetic and 
original, and he produced highly creative and 
influential theory and research in a number of areas. 
While it is possible to follow the transitions from one 
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domain of research to another, the sheer range and 
variety of Festinger's work is extremely impressive. 

Festinger's (1950) book on housing and 
- affiliation, with Schachter and Back, was funda- 

mentally a study of 'social pressures in informal 
groups'. Not surprisingly, in the same year, 
Festinger (1950) published an important theoretical 
paper, 'Informal Social Communication'. Festinger 
argued that the need to define 'social reality' or to 
achieve 'group locomotion' (a classic Lewinian 
term meaning 'getting something accomplished') 
created pressures toward uniformity of opinion 
within groups. These pressures would be observed 
in informal social communication, or talk, among 
group members, and would tend to produce unifor- 
mity through opinion change or the rejection of 
people with deviant opinions from the group. 
Festinger's theory produced a great deal of research 
that he conducted with colleagues such as Gerard, 
Hymovitch, Kelley, Raven, and Schachter. Perhaps 
the most important study in this tradition was 
Schachter's (1951) experiment on deviation and 
rejection, showing that people expressing a deviant 
opinion in groups were subject to an enormous 
amount of social-influence oressure, seen in 
increased communication, until they are rejected by 
the group if they refuse to conform. Rejection is 
seen in cessation of communication - treating the 
deviant as a nonperson - and the assignment of 
unpleasant tasks to the deviant. 

Four years later, Festinger published his highly 
original and highly influential paper 'A Theory of 
Social Comparison Processes'. In the Lewinian 
tradition, Festinger and his colleagues also pub- 

, l.ished a number of empirical papers supporting the 
new theory, effectively commandeering an issue of 
Human Relations. Social-comparison theory can be 
viewed as an extension of the theory of informal 

. social communication. It argues that people evalu- 
ate their abilities as well as,>eir opinions through 
reference toa socialreajity. A key difference is that 
the new theory focused on the individual's need 
to evaluate opinions and abilities by comparison 
with similar others rather than the group's need to 
establish opinion uniformity. This change in focus 
is reminiscent of issues pertaining to the group 
mind and the existence of group phenomena inde- 
pendent of the individuals in the group. The shift 
located Festinger's concerns directly in the mind of 
the individual person, thereby sidestepping the old 
questions of the independent nature of groups. 

It is of interest that in considering ability as well 
as opinion evaluation, Festinger returned to the 
topic of his first publication, in 1940, on level 
of aspiration. While the consideration of abilities, 
and the emphasis on individuals, are striking 
differences, the similarities between the theory 
of informal social communication and the theory 
of social-comparison processes are even more 

impressive. Both theories highlight the importance 
of similarities among groups of individuals, and the 
tendency to reject, or cease comparing with, others 
who cannot be made similar. Social-comparison 
theory essentially got lost for some time after its 
appearance, though it re-emerged sporadically 
during the 1960s and 1970s (Latan6 1966; Suls and 
Miller, 1977). Now that it is firmly re-established, 
there is today a varied and vigorous tradition of social 
comparison research, a tradition linking social- 
comparison processes to issues of self and social 
identity (Suls and Wheeler, 2000). 

Despite the enduring importance of social 
comparison theory, and the vitality of research on 
comparison processes today, Festinger is best 
known for another contribution. Moving quickly 
and creatively after the publication of social 
comparison research, Festinger began studying 
rumor transmission. This seemed like a natural 
extension of his interest in communication. In 
studying rumors about natural disasters, such as 
earthquakes and floods, Festinger was struck by 
studies showing that people in areas outside sites of 
immediate destruction spread rumors about even 

f worse calamities about to come (Festinaer. 1975). 
Why would people be creating andspreading 

, fear-arousing rumors? Why would they make them- 
f selves scared? Festinger had a transforming insight. 
' The people were not making themselves scared. 

They were already scared, but had no clear 
justification for their anxious feelings. They had to 
make up a cognition that fit and justified their 
emotion. The thought that they were scared did not 
fit the thought that there was nothing to fear. When 
cognitions do not fit, there is pressure, Festinger 
reasoned, to make them fit. Thus was born the idea 

;X of cognitive dissonance. 
Early research by Brehm (1956) on decision 

making, research by Festinger et al. (1956) on pros- 
elytizing after failed prophecies, and Festinger's 
(1957) book A Theory of Cognitive Dissonance 
began an extremely vigorous research tradition 
which is still active today. As for Festinger himself, 
after responding to a number of criticisms of disso- 
nance theory, he once again moved on, physically 
and intellectually and, in 1964, began studying 
color vision at the New School for Social Research. 

The most enduring line of research coming out of 
dissonance has examined the consequences of behav- 

', ing inconsistently with attitudes. The classic experi- 
ment by Festinger and Carlsrnith (1959) showed that 
when participants lied by telling a confederate that an 
extremely boring task was actually a lot of fun, they 
subsequently came to believe that the task really was 
fun to a greater degree if they were paid a smaller 
($1) rather than larger ($20) amount of money for 
saying so. A small incentive provides insufficient jus- 
tification for the counterattitudinal behavior. Attitude 
change is necessary to justify the behavior and reduce 
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dissonance. This and other research provided strong 
for dissonance theory, even though 

&ics dubbed the original experiment 'the 20 dollar 
misunderstanding'. .. 

One reason that this line of research was:, 
unportant and controversial was that it cut against the 
behaviorist tradition which suggested that people; 
should believe what they say the more they are paid! 
(reinforced) for saying it. Those in the behaviorist trad 
didon (Rosenberg, 1965) attacked the empirical base 
of the dissonance claims, but eventually most social 
psychologists came to accept the basic finding: there 
is an inverse relationship between reward for counter- 
attitudinal behavior and subsequent self-justificatory 
attitude change. Later critics accepted the data 
but offered challenging alternative explanations. A 
self-perception account (Bern, 1972) held that no 
dissonance motivation was needed to account for the 
findings - people were merely inferring their attitude 
after considering their behavior and the situation in 
which they performed it. A self-presentation account 
(Tedeschi et al., 1971) argued that people need only to 
appear consistent, not feel consistent. And a more 
recent self-affirmation theory (Steele, 1988) holds 
that people simply need to affirm that they are good 
rather than feel consistent. In contrast to these 
challenges, a provocative paper by Cooper and Fazio 
(1984) has strengthened the basic arguments of disso-$ 
nance theory, pointing to the role of physiological 
arousal stemming from aversive consequences. A 
great deal of research on when and w h y  self- 
justificatory attitude change takes place has kept the 
cognitive dissonance tradition alive and well. 

The 1960s: the return of social influence 

Thanks in part to the impact of Leon Festinger's 
own changes in direction, social-influence and 
group-dynamics research receded in prominence 
immediately after World War II. One extremely 
important exception was the work of Solomon Asch 
on prestige influence and conformity. As noted 
above, Asch was influenced by Gestalt principles 
and, in 1948, he took on the studies by Moore and :b 
Lorge from the 1920s and 1930s, arguing that 
people were not thoughtlessly influenced by major- 
ity or expert opinion. In the late 1940s Asch also 
began his extremely important and influential stud- 
ies of conformity. Asch (1951) asked naive research 
participants to make judgments about the length 
of lines when a unanimous majority of their peers 
made obviously erroneous judgments about the 
lines in a face-to-face situation. The question was 
whether people would simply conform to others' 
judgments when it was entirely clear that their- 
judgments were wrong. Asch was surprised by the? 
extent to which people did indeed conform. They ,/ 

were much more influenced bv maioritv opinion.' 

even when it was obviously in error, than he thought 
they would be. 

Asch distinguished three processes that might 1 
have produced the conformity he observed. First, ! + 

there might simply be 'distortion of action'. People ' 
knew that the majority was wrong but simply went 
along with it anyway. Second, there might be 'dis- : 
tortion of judgment' whereby people knew that they 
did not see the lines as the majority did, but figured 
that the majority must be correct. Finally, in a few 
cases, there was 'distortion of perception' whereby 

they actually saw the wrong line as the right one. 

I 
participants craned their necks and squinted u n w  

Huge quantities of research have been done to 
explore the details of Asch-like conformity. One of 
the most important distinctions in this literature is 
the one between compliance and internalization, 
that is, simply going along with social pressure 
without believing what one is saying as opposed to 
actually coming to believe that others are correct. 
Herbert Kelman (1961) importantly added to the 
conceptual overview by suggesting that identifica- 
tion should be set alongside compliance and 
internalization as a process of opinion change. 
Sometimes people come to believe something 
because they identify with an attractive source. 
They do not fully internalize the opinion into their 
belief and value system but hold it so long as they 
are trying to be like the attractive communicator. 
Reintroducing identification brings back one of 
the original explanations in Le Bon's (1895) and 
Freud's (1921) account of leadership and group 
behavior. 

Issues of conformity and blind social influence 
were put into sharp relief in the early 1960s by - 
Stanley Milgram's (1 963, 1965) well-known stud- 7' 

ies of obedience to authority. Adult, rather than stu- 
dent, research participants were drawn from the 
New Haven, Connecticut, area. Through strikingly 
clever experimental theatrics, including highly con- 
vincing experimenters and confederates, partici- 
pants were urged by an experimenter to give what 
they believed were extremely painful and danger- 
ous electric shocks to a 'learner' in the context of 
a study on punishment. Would subjects obey the 
experimenter ordering these shocks, or refuse to 
continue? Like Asch, Milgram found much more 
social influence than he, or almost anyone else, 
thought possible. Exactly why so many people were 
fully obedient to the experimenter, even though 
they believed that they might be very seriously 
harming another person, is still not entirely clear. 
Probably critical was the experiment's insisting that 
he was responsible for the outcome of the experi- 
ment. Milgram proposed an essentially Lewinian 
explanation. A series of studies suggested that 
subjects were caught in a conflicting force field, 
and that they responded to whichever source - the . . 

, - . .  experimenter or the 'learner' - was closer. The 
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closer the learner was to the participant, the more 
the participant could see or hear him, the less they 
obeyed directives to shock him. Moreover, when the 
experimenter was more distant, sometimes even 
phoning in his directives, obedience dropped. The 
face-to-face (some might say 'in your face') nature 
of the situation seems extremely important, 
although it is not really clear what elements of the 
situation create such power. It may be that the 
participant's inability to articulate reasons for 
disobeying are an important element in producing 
obedience. 

The Milgram research had a profound impact on 
social psychology for reasons quite beyond its 
empirical or theoretical implications. Observers of, 
as well as some participants in, the social psycho- 
logical scene were disquieted by the wide use of 
deception in many of the experiments. But 
Milgram's research set off a firestorm (Baurnrind, 
1964). Was it ethical to deceive research partici- 
pants? Was it moral to put them in situations that 
they had not consented to be in, and to stress, 
coerce, or embarrass them? These controversies 
(Kelman, 1968) led to the formulation of strict 
review procedures endorsed by the APA and 
administered by the federal government. These 
review procedures are designed to protect human 
participants in psychological research. Yet some 
psychologists feel that they may have had a chilling 
impact on the whole research enterprise (Festinger, 
1980). 

One of the arguments psychologists have made in 
requesting latitude in the procedures they use to 
conduct research is-that they must create situations 
of high impact in order to study important pheno- 
mena. A compelling example of the study of behav- 
ior in high-impact situations is the research on 
bystander intervention in emergencies, or helping 
behavior, initiated by John Darley and Bibb Latank 
in the 1960s (Darley and Latank, 1968; Latank and 
Darley, 1970). Darley and Latan6 were spurred by 
the famous case in 1964 of Kitty Genovese in New 
York City, where thirty-eight bystanders watched 
while Genovese was stabbed repeatedly and eventu- 
ally killed in an incident that unfolded over a half- 
hour. Not one of the observers even called the 
police, although that would have been very simple. 
Why didn't people help? 

Darley and Latank explored these questions in a 
series of experiments that generated a large and lively 
research tradition on helping and altruism. They sug- 
gested a five-step model whereby intervening was 
dependent on noticing the emergency, interpreting it 
as a situation where help was needed, accepting 
responsibility for intervening oneself, knowing the 
appropriate form of assistance, and, finally, taking 
action. Studies suggested that misinterpretation and 
diffusion of responsibility were important variables in 
affecting people's behavior in such situations. 

Importantly, the presence of more than one observer 
dramatically increased the chances of both those vari- 
ables depressing the rate of helping. 

Research by Jane and Irving Piliavin (Piliavin 
et al., 1969; Piliavin and Piliavin, 1972) approached 
helping behavior in terms of rewards and costs, 
once again bringing a reinforcement perspective to 
social psychology. Originally focusing on both the 
rewards and costs of both helping and not helping in 
various situations, the model evolved toward 
putting more emphasis on the costs of each course 
of action, especially helping. The latter variable 
seems to have most impact. 

Research on bystander intervention and helping 
raised basic questions about human values and 
human morality once again, questions that have 
been around since the ancient Greeks. Do people 
care for their fellow human beings? Can they 
cooperate, or are they doomed to compete? What 
mix of altruism and hedonism, or cooperation and 
competition, can we expect in socialinteraction? 
Questions of altruism are alive and well right now 
(Batson, 1998; Cialdini et al., 1987; Krebs and 
Miller, 1985). Similarly, questions of cooperation 
and competition, and, more generally, social justice 
are alive and well at present, largely due to influen- 
tial work in the 1960s by Deutsch and Krauss 
(1960) on threat and cooperation and Lemer on 
people's belief in a just world (Lerner and 
Simmons, 1966). Morton Deutsch was heavily 
influenced by his mentor Kurt Lewin and produc- 
tively explored conflict, cooperation, and competi- 
tion for much of his career. Melvin Lemer's work 
on justice helped nurture and develop a tradition of 
concern with relative deprivation and social justice 
that had begun with the pioneering work in the 
1940s and 1950s of Herbert Hyman (1942) on 
status and reference groups, Samuel Stouffer and 
his colleagues on the experiences of the American 
soldier (Stouffer et al., 1949), and Robert Merton on 
reference groups and relative deprivation (Merton 
and Kitt, 1950; cf. Pettigrew, 1967). 

Another line of social-influence research begin- 
ning in the 1960s concerned 'the risky shift' and 
group polarization. Le Bon long ago noted the 
extremes to which people in groups would go, 
partly as a result of anonymity and diffusion of 
responsibility to a prestigious leader. Festinger et al. 
(1952) published a paper showing the kinds of 
deindividuation in groups that can result from these 
forces (Pepitone, 1999). Then a series of studies by 
Wallach, Kogan, and others focused on groups' ten- 
dencies to take more risk than could be expected 
from the risk-taking propensities of the members of 
the group (cf. Brown, 1965, 1986). Wallach and 
Kogan (Wallach et al., 1962) initially favored a dif- 
fusion of responsibility explanation of these find- 
ings, thus highlighting the broad importance of this 
phenomenon, already implicated in studies of 
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obedience to authority, and soon to be applied to 
understanding bystander intervention. Later work 
seemed to establish quite clearly that diffusion of 
responsibility was less important than the fact that 
risk is a value. As a result, people compete to be as 
risky as similar others, and they advance and 

to persuasive arguments toward risk-taking 
(Bumstein, 1982; Goethals and Zanna, 1979). 

This line of research was entirely reconceptualized 
and redirected by an important study by Moscovici 
and Zavalloni (1969) at the end of the decade., 
Moscovici and Zavalloni argued that the risky shift. 
was simply one manifestation of the general ten:' 
dency, identified by Le Bon, for groups to become: 
extreme. They argued that whenever a cultural: 
value is relevant to a group discussion or group, 
decision, whether that value be risk, democracy,;' 
favoring the in-group, or evaluating national icons,; 
the views of group members will become more) 
extreme. The group will polarize. They showed that 
high-school students in France discussing the 
French president, Charles de Gaulle, or American 
tourists produced polarized evaluations, positive in 
the case of de Gaulle, negative in the case of 
American tourists. 

Thus, the work of the 1960s underscored the 
rather dramatic lengths to which people would go 
as a result of influence from others, or as a result of 
their own group dynamics. The group polarization 
literature is especially interesting in raising once 
again decades-old and even century-old questions 
as to whether people are primarily governed by 
more rational or less rational, versus more emo- 
tional and motivational, processes. 

The emergence of European 
social psychology 

It is noteworthy that the Moscovici and Zavalloni 
(1969) study cited above was conducted in Paris 
and inaugurated a series of studies by Moscovici 
and others that became one of the central, distinctly 
European contributions to social psychology 
(Moscovici, 1985). These studies emphasized 
novel forms of social influence overlooked in the 
North American tradition, particularly minority 
influence and innovation in groups. In his chapter 
on the recent history of social psychology in 
the 1985 Handbook of Social Psychology (Lindsey 
and Aronson, 1985), Edward E. Jones character- 
ized modem social psychology as largely a North 
American enterprise. However, starting in the 
1960s, with the work of Moscovici, Michael 
Argyle, Henri Tajfel, and others, a distinctly 
European social psychology took shape. The year 
1969 marked the publication of Argyle's social 
Psychology textbook, Social Interaction, and 
Tajfel's (1969) chapter, 'Social and Cultural 

Factors in Perception', in the 1969 Handbook of 
Social Psychology. Argyle focused principally on 
interpersonal and small-group interaction, espe- 
cially nonverbal communication (cf. Argyle and 
Dean, 1965), while Tajfel was beginning to develop 
the research that led to the creation of social iden- 
tity theory (see below). 

Interestingly, American social psychologists 
played a significant role in the development of 
European social psychology, just as Europeans such 
as Heider, Lewin, and Asch had played a critical 
role in developing social psychology in North 
America, starting in the 1930s. John Thibaut, 
Harold Kelley, and others maintained close contact 
with European social psychologists and encouraged 
them to develop relationships among themselves. 
Thibaut involved European social psychologists in 
the founding of the Journal of Experimental Social 
Psychology in 1965 and facilitated the founding of 
the European Association of Experimental Social 
Psychology (EAESP) in 1966, the year after the 
Society for Experimental Social Psychology 
was founded in the USA. In 1971, EAESP spon- 
sored the establishment of the European Journal of 
Experimental Social Psychology. From then on, 
European social psychology became a force, doing 
leading research on intergroup relations, value ori- 
entations, and bargaining. 

The 1970s: the rise of attribution theories 

Research and theory on attribution processes 
that had been germinating since Fritz Heider's 
(1944) important paper. 'Social Perception and 
Phenomenal Causality,' took hold strongly in the 
late 1960s and dominated much of the 1970s. 
Heider's book (1958) on interpersonal relations 
flushed out his ideas on attribution and inspired 
highly influential treatments of attribution by Jones 
and Davis (1965) and Kelley (1967). In 1972, a 
group of attribution theorists published Attribution: 
Perceiving the Causes of Behavior, an edited vol- 
ume that outlined theoretical treatments of attribu- 
don processes that still dominate research on the 
perception of causality in interpersonal perception 
(Jones et al., 1972). 

Heider's (1958) treatment discussed processes 
entailed in 'perceiving the other person' and then 
'the other person as perceiver'. We perceive others, 
and they perceive us back. We, in turn, perceive 
their perceiving us to varying extents. Heider's 
treatment of the 'naive analysis of action' discussed 
the way perceivers think about other people's per- 
formances, and the ways those performances reflect 
internal causes, such as other people's motivations 
(Heider's try variable) and their abilities (his can 
variable), as opposed to external causes such as task 
difficulty or luck. This approach led to a general 
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 onesa and ~ a & ' s  paper, 'From Acts to 
Dispositions: The Attribution Process in Person 
Perception', developed Heider's formulations into 
what became known as 'correspondent-inference 
theory', Jones and Davis considered the question of 
when a perceiver can attribute a behavior to an 
internal, personal cause. Such an attribution is 
called a correspondent inference. It holds that a 
behavior corresponds to an underlying, causal, per- 
sonal disposition, such as an ability, attitude, or 
trait, as opposed to some external locus of causality, 
such as social norms. For example, if a person got 
angry, the perceiver might make the correspondent 
inference that he is an angry, hostile person. 
However, if social norms endorse anger in this 
situation (perhaps the actor was swindled), it is 
more difficult to make a correspondent inference. 

Harold Kelley's (1967) covariation analysis of 

consideration of the processes involved in making suggested, but even more impressive and intriguing 
internal as opposed to external attributions, and in are the scores, perhaps by now hundreds, of studies 
inferring personal qualities from behavior. ?showing that-people often fail to discount. The origi- 

nal study demonstrating the failure to discount was 
an attribution of attitudes study by Jones and Harris 
(1967), which showed that participants attributed 
pro-Castro attitudes to actors who were required to 
write pro-Castro essays, even though it was clear that 
the actors had no choice about the essay which they 
were to write. Jones and Harris explained this finding 
in terms of Heider's statement that 'behavior in par- 
ticular has such salient properties it tends to engulf 
the total field' (Heider, 1958: 54). That is, we simply 
do not notice or weigh sufficiently situational forces 
when the behavior itself captures so much attention. 
A range of other explanations have been offered for 
the basic findings. The idea that we make attributions 
to salient plausible causes (Taylor and Fiske, 1975) 
and the idea that discounting happens more often 
when people are cognitively busy (Gilbert et al., 
1988) have both gained considerable support. The 

attribution extended Heider's and  ones and 
Davis's work to consider especially how perceivers 
make internal as opposed to external attributions 
when they have observed an actor's behavior over 
time. Actions are attributed to causes with which they 
covary. If something is present when the action is per- 
formed and absent when the action is not performed, 
that something and the action covary. If anger erupts 
whenever Hank is present but peace prevails when 
Hank is absent, we attribute the hostility to Hank. For 
example, if Hank gets mad at everyone and every- 
thing, no matter what the circumstances are in which 
he encounters them, and no one else gets mad in any 
of tfiose circumstances, the anger is attributed to 
Hank. However, if Hank got mad in response to only 
one provocation, and he gets consistently mad when 
similarly provoked, and other people get mad in 
that instance too, then Hank's anger is attributed to 
the provocation. Research by Leslie Zebrowitz 
(McArthur, 1972) supported Kelley's model. 

In a later paper, Kelley articulated the highly 
influential discounting and augmentation princi- 
ples. ~ossibl?cauC%fBr an action are discountecTif 
there are other plausible explanations for the action. 
Similar to the Jones and Davis analysis of 
correspondent inferences, causality is ambiguous 
when several possible explanations seem plausible. 
A student's indifference to a college course could 
not confidently be attributed to low motivation if 
the teacher is boring. In general, whenever there 
is some plausible external cause for a behavior, the 
role of internal personal causes should be dis- 
counted. The augmentation principle works in the 
opposite way. When external factors make a 
response less likely, personal factors are given more 
attributional weight. 

Decades of research have shown that both dis- 
counting and augmentation do exist, as Kelley 

research demonstrating failure to discountwas called 
-<the 'fundamental attribution error' by Ross (1977). It 

is also widely known as the 'correspondence bias' 
(Gilbert and Jones, 1986; Gilbert and Malone, 1995), 
reflecting the correspondent inference theory for- 
mulation that people are biased toward attributing 
behaviors to corresponding personal dispositions. 
These attributions give people a sense that they can 
predict and control other people. Gilbert (1998) has 
written masterfully about the varied and complex 
sources of error that give rise to this bias. 

Closely linked to the correspondence bias is 
, another bias identified by Jones and Nisbett (1972), 

t h e  actor-observer bias. While observers are prone 
toward making correspondent inferences, actors do 
not show a similar bias in interpreting their own 
behavior. Instead, actors are more apt to attribute their 
behavior to the external constraints inducing them to 
perform a particular behavior. Salience again seems to 
be an important part of the explanation. For observers, 
actors are salient, and they attribute behavior to dis- 
positions of the actors. For actors, aspects of the 
environment or situation are salient, and they attribute 
their own actions to those attributes. 

Another vigorous line of attribution research 
(̂- explored how people perceive the causes of success 

and failure (Weiner et al., 1972). Very much influenced 
by Heider, this line of research explored how people 
attribute performances to internal versus external, sta- 
ble versus unstable, controllable versus uncontrollable, 
and specific versus global loci of causality. 

Overall, attribution theories have generated a 
tremendous amount of research, and attribution 
studies are plentiful at this writing. In general, the 
work has outlined broad principles that people do 
or, in some cases, should follow in understanding 
causality, as well as the biases and errors that gov- 
em attribution processes. In addition to helping us 
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understand social thinking, attribution work has 
also helped psychologists understand and, to some 
extent, treat psychological problems, such as 
depression (Abramson et al., 1986) and marital dis- 
cord (Fincham, 1985). 

The 1980s: social cognition, social identity, 
and the elaboration-likelihood model 

Social cognition 

The study of attribution in the late 1960s and 1970s 
can be seen as one part of a larger concern develop- 
ing during the same time for returning to a detailed 
exploration of the role of cognitive processes in 
understanding attitudes, attributions, and intergroup 
processes. As noted above, questions concerning 
the human capacity to reason effectively and govern 
behavior rationally go back to ancient Greek times. 
They have dominated much of philosophical dis- 
course since the Enlightenment. The two works we 
mark as the beginning of social psychology, 
Triplett's work on social facilitation and Le Bon's 
book on the crowd, paid little heed to the cognitive 
or rational side of human behavior. Instead they 
emphasized drives and unmediated stimulus- 
response contingencies. The same is true of the 
textbooks of 1908 by Ross and McDougall. The 
emphasis on stimulus-response contingencies 
gained more ground with Floyd Allport's Social 
Psychology textbook (1924). But during this time, 
the more cognitively oriented approach to social 
psychology was also alive and well, if pushed out of - 
the spotlight. A major- y o r t  a ~ p e a r g  in 1932~91 
Frederick Bartlett's Rernem erzng: A Study in 
Experimental and Social Psychology. His book is i 

perhaps best remembered for the studies of the 
'ghost story' in which subjects read a somewhat 
obscure folk tale and reported to others what they 
read. Their accounts revealed active efforts to inte- 
grate the material into familiar ways of understand- 
ing the world that Bartlett called 'schemas'. 
Bartlett's work was important as an early example 
of experimental social psychology and as one 
which looked directly at cognitive processes in 
social communication and memory. It helped frame 
Allport and Postman's (1947) discussion of motiva- . . 
tion and expectancy in perception, and students of 
Bartlett conducted studies of rumor transmission 
that were critical in the germination of cognitive- 
dissonance theory (Jones, 1985). 

The cognitive perspective received a substantial', 
boost from the work of Gestalt psychologists that 1 
strongly influenced Asch, Heider, Lewin, and 
Sherif. As noted earlier, the active organizing of 
perceptions into 'good fits' informed the way Asch 
understood conformity and Heider understood 
phenomenal causality. Lewin combined Gestalt 

principles with ideas from physics in developing 
field theory. At least some of the Yale-school atti- 
tude researchers emphasized the cognitive aspects 
of persuasion, often in combination with Hullian 
perspectives. 

A highly influential paper by Miller and Ross 
reintroduced the cognitive perspective with great /- 
force in 1975. Miller and Ross took on the conven- 
tional wisdom that apparently self-serving biases in 
attributions about the self reflected motivational 
forces, such as the desire to see oneself in a positive 
light. Their review of the literature helped define 
opposing sides in a motivation versus cognition 
debate about understanding a range of social pheno- 
mena - for example, the question of whether disso- 
nance findings should be understood in terms of 
drive or self-attribution (cf. Bern, 1972). 

As research in social cognition took hold, a wide 
range of issues was explored, including person 
memory, schema development, the role of cognition 
in persuasion, and social inference. There was an 
overall focus on the active, but not always accurate, 9 
cognitive construction of the social world. The 
social-cognition perspective reached full flower in 
1984 with the publication of Susan Fiske and 
Shelley Taylor's Social Cognition. Defining social 
cognition as 'the study of how people make sense of 
other people and themselves' (Fiske and Taylor, 
1991: 1). this book and its second edition of 1991 
are truly impressive accounts of the entire domain 
of research in social cognition. The second edition 
has nearly 150 pages of references. The first edition- 
contrasted the 'naive scientie with the 'cognitive 
miser' modelsof social cognition, the latter empha- -- sizing people's frequent reluctance to employ fully 
their abilities to perceive others accurately. The , 

second edition suggested a third model, the-- 
vated tactician', a person who, when motivated, 
would be more energetic and effective in using his '. 
or her cognitive abilities. Fiske and Taylor argued 
that although people can seem lazy and gullible, 
when they have reason, they can be effective social 
thinkers: 'In short, people are no fools' (Fiske and 
Taylor, 1991: 136). 

In addition to work on attribution, social- 
cognition researchers have studied social inference, 
schemas, person memory, and attention and con- 
sciousness. The overall importance of social cogni- 
tion as a defining area of social psychology is 
signaled in the name of one of the two main social 
psychology sections of the Journal of Personality 
and Social Psychology, 'Attitudes and Social 
Cognition'. 

Social-identity theory 

Another significant influence in the 1980s was the 
full flowering of social-identity theory, and its 
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development into self-categorization theory (Hogg, 
2001). Social-identity theory was rooted in a series 
of studies on social categorization, ethnocentrism, 
and intergroup relations by Henri Tajfel, conducted 
during the 1960s and 1970s (Hogg, 2000). Many of 
these studies explored behavior in the 'minimal 
social situation' in which groups of participants 
were arbitrarily divided into two groups and subse- 
quently asked to allocate rewards to members of 
their own group and members of the other group, 
referred to as the in-group and the out-group. The 
basic finding was one of strong in-group favoritism. 
People allocated rewards in such a way that the dif- 
ference between the outcomes for the in-group and 
outcomes for the out-group was maximized, in 
favor of the in-group. This occurred even if partici- 
pants had to give lower absolute rewards to in-group 
members. For example, typically they would rather 
allocate 7 points to an in-group member and 1 point 
to an out-group member rather than 19 points to an 
in-group member and 25 to an out-group member 
(Tajfel et al., 1971). Grounded in these findings and 
other studies of in-group favoritism, Tajfel and his 
former student John Turner published two impor- 
tant papers which stated the basic tenets of social- 
identity theory (Tajfel and Turner, 1979, 1986). 

Social-identity theory holds that self-esteem 
reflects - - - . both . personal identity and socialent i ty .  
The former isbased on one's personal accomplish- 
ments while the latter is based on the groups to 
which one belongs and the value one attaches to 
those groups. People are motivated to maintain a 
positive self-evaluation and want to view their indi- 
vidual achievements and oersonal ~ualities as favor- 

prototype of the group to which they belong, and 
differences between prototypical members of dif- 
ferent groups are accentuated, forming the basis for 
stereotypes (cf. Hogg, 2001). 

Social-identity theory holds much in common 
with social-comparison theory. Social-identity 
theory focuses on how we evaluate the groups to 
which we belong. Social comparison focuses on 
how we evaluate ourselves as individuals within 
certain groups. Social-identity theory has a dis- 
tinctly European flavor. Most modern social 
psychology is American, but the contributions of 
European, and then Australian, social psycholo- 
gists, beginning with the work of Argyle, 
Moscovici, and Tajfel, has had an enormous impact 
on social psychology in recent years. At the turn of 
the century, the field of social psychology was 
becoming much more international. 

The elaboration-likelihood model 
of persuasion 

After an enormously creative burst of research on 
communication and persuasion generated by the 
Yale school in the decade or so following World 
War 11, attitude research became somewhat less 
prominent in the 1960s and 1970s. Still, important 
work was being done on resistance to influence, the 
role of cognitive consistency in attitudes and atti- 
tude change, and the role of situational factors in 
influencing how people processed or yielded to per- 
suasive attempts. A powerful and highly influential 
theoretical framing of the persuasion process and 
persuasion research was developed in the 1980s by ably as they can, and they similarly want to see the 

groups that they belong to in the most positive pos- $ Richard Petty and John Cacioppo. Their elaboration- 
sible light. In addition, social-identity theory holds 
that people automatically categorize others into 
groups, and that on the basis of categorization the 
social world is divided into in-groups and out- 
groups. Furthermore, people tend to minimize the 
differences between people within groups, both in- 
group and out-groups, and accentuate or maximize 
the differences between individuals in different 
groups. Finally, people tend to maximize their 
social identity by doing all that they can, not only to 
view their own group positively, but also to view 
members of other groups relatively negatively. 
These tendencies produce in-group favoritism, as 
described above, behaviors designed to benefit the 
in-group andlor harm the out-group. 

Later theorizing by Turner (1985) develops the 
closely related self-categorization theory, which 
emphasizes 'depersonalization', or the tendency to 
see people in groups in relation to a prototype, a 
fuzzy set of attributes that define the ideal thoughts, 
feelings, and behaviors of members of those groups. 
Individuals are not perceived for their unique 
qualities. Rather, they are assimilated to the 

likelihood model (ELM) distinguishes two routes 
to persuasion. O n e i s a  'central route' whereby 
persuasion is effected by tb6ugriEur processing, 
or elaboration, of the content of a persuasive 
message. The other is a 'peripheralroute' whereby 
persuasion is effected not by the content of argu- 
ments themselves but by other 'peripheral' cues that 
signal to an audience that a message should be 
yielded to. Similar to the ELM approach to persua- 
sion is Chaiken's 'heuristic-processing model', 
which distinguishes systematic from heuristic pro- 
cessing, the latter marked by shortcuts and rules of 
thumb that guide a person toward judging the 
believability of a message. 

For example, in the ELM, the expertise or 
trustworthiness of a communicator is a peripheral 
cue that the message should be accepted. Similarly, 
a high number of arguments in a message is a cue 
that there is lots of ammunition supporting the 
message and that it should be believed. Sometimes 
peripheral cues act independently to affect persua- 
sion. Sometimes they affect how carefully an audi- 
ence elaborates or processes the actual arguments 
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contained in the message. Cacioppo and Petty 
(1982) introduced an influential individual differ- 
ence 'need for cognition' measure to explore per- 
sonal variations in how much people are motivated 
to think carefully about the arguments in a persua- 
sive communication. 

These models of attitude change wrestle with the 
questions of rationality as opposed to irrationality 
that have been around for centuries. Obviously, 
people are both rational and irrational, depending 
on a host of personal and situational variables. The 
ELM and the heuristic-processing model attempt 
to explore the way these diverse facets of the human 
condition combine to influence our responses to 
persuasive communications. 

Recent develooments in social 
psychology, and the future 

^ >. , 
It 1s difficult to anticipate what is of lasting impor- 
tance from the social psychology of the last decade of 
the second millennium, and what trends will remain 
most vigorous in the new century. A number of lines 
of work seem particularly energetic and creative. 
First, there has been an explosion of interesting work 
on the self, beginning perhaps with questions of self- 
attribution, and the return to the exploration of social- 
comparison processes. Second, research and theory 
on prejudice and stereotypes seems particularly vigor- 
ous at this writing. Supported by advances in social 
cognition and by a greater understanding of cognitive 
and motivational elements of intergroup conflict and 
ethnic hostility (cf. Brown, 1986: partVI), research on 
stereotypes and prejudice has mushroomed. The work 
on stereotypes has been greatly influenced by a third 
development, namely, methodological and conceptual 
advances in the study of automatic information pro- 
cessing and responding. Fourth, there has been a 
recent and somewhat controversial body of work on 
evolutionary influences on social behavior. Fifth, 
there has also been a good deal of recent work on cul- 
tural differences in fundamental social psychological 
processes, with particular emphasis on differences 
between Western and Eastern societies. Finally, there 
continues to be great interest in questions of gender 
similarities and differences. These appear to be the 
major foci of social psychology in the first decade of 
the twenty-first century. 

The self 

The self is one of the oldest topics in social psy- 
chology. William James's classic (1890) chapter on 
'Consciousness of Self' introduced several of the 
major issues in the study of the self, and his views 
remain vibrant and influential today. James dealt 
with issues of self-presentation, the unity as 

opposed to multiplicity of the self, self-esteem, and 
self-awareness. After World War 11, important work 
on self-presentation appeared, notably the paper 
Qn Face Work' and the book The Presentation of 
Selfby Erving Goffman (1955, 1959), and the book 
Ingratiation by Edward E. Jones (1964). Then the 
focus on self-attribution led to a resurgence of 
interest in the self. Important contributions included 
Wicklund's (1975) theory of objective self- 
awareness, the closely related work by Carver and 
Scheier (1981) on self-attention and self-regulation, 
and Higgins's (1987) work on self-discrepancy. All 
of these contributions focus on how people react to 
noting ways that they fall short of meeting ideal 
standards. Other important contributions include 
Tesser's (1988) self-evaluation maintenance model, 
exploring the divergent reactions of feeling threat- 
ened by or basking in the reflected glory of the 
achievements of those to whom we are close; 
Steele's (1988) self-affirmation theory, noted 
above, which offers a reinterpretation of cognitive- 
dissonance theory findings; and Linville's (1987) 
theory of the beneficial effects of self-complexity. 
Recent work on self-esteem and self-enhancement 
is particularly influential at this writing (Kernis and 
Waschull, 1995; Leary and Baumeister, 2000; 
Sedikides and Strube, 1997). 

Prejudice and stereotypes 

Recently, social identity and self-categorization 
theories have contributed a great deal to under- 
standing the dynamics of both intergroup 
perception and intergroup interaction. The concepts 
of categorization, assimilation of perceptions of 
individuals within groups to prototypes, and accen- 
tuation of intergroup differences (Turner, 1999) are 
powerful explanatory concepts. An important study 
by Devine (1989) focused attention on the extent to 
which people automatically and unconsciously 
categorize people and apply stereotypical thinking 
to them. She showed that even if people do not 
believe stereotypes, they affect their perceptions. 

Devine's work dovetails with other work examin- 
ing the automatic processing of information. For 
example, Uleman et al.'s (1996) work on spontaneous 
trait inferences shows that people make dispositional 
judgments about others immediately on observing 
their behavior, without a conscious and complex 
causal analysis. Their work connects once again with 
questions of rationality. Li that vein, Fiske and 
Neuberg (1990) argue that sometimes people use 
handy cognitive shortcuts, specifically schemas, in 
judging others, but at times they pay close attention to 
the data, and process them carefully. In short, work on 
intergroup and also interpersonal perception is 
extremely vital, and it is examining more carefully 
than ever the relatively thoughtful as opposed to 
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relatively effortless and unconscious contributions. 
Recent work has considered the role of language in 
prejudice and stereotypes (Maass, 1999; Ruscher, 
1998), individual differences in prejudice (Duckitt, 
2001), and the responses of targets of stereotypes 
(Steele et al., 2002). 

Evolutionary approaches 

In The Crowd, Gustave Le Bon put forth the view that 
even though humans had evolved into a superior 
species they were still capable of revealing their less 
noble animal ancestry. However, until recently, 
comparatively little work in social psychology consid- 
ered the impact of evolution on human social behavior 
in everyday life. Starting with the publication of E.O. 
Wilson's Sociobiology in 1975, social psychologists 
began considering evolutionary perspectives with 
great energy (cf. Buss and Kenrick, 1998; Kenrick, 
1994). One prominent example is the work that David 
Buss and his colleagues have done on human mating 
strategies, summarized in Buss's The Evolution of 
Desire (1994). Buss has tested a range of theoretical 
derivations from evolutionary principles, including the 
ideas that men attach high importance to women's 
physical attractiveness, since that can be taken as a 
clue to her fertility, while women attach more irnpor- 
tance to men's economic capacity, status, dependabil- 
ity, and commitment, as these are signs that they have 
the motive and capacity to invest in the women's 
children (see also Berry, 2000). Other hypotheses have 
been derived concerning jealousy, casual sex, and 
points of harmony and conflict between the sexes. 

Critics of evolutionary social psychology abound. 
A basic criticism is that the approach is too determin- 
istic and offers explanations that cannot be convinc- 
ingly tested, or are better explained in terms of social 
forces, or both. Perhaps, for example, men attach high 
importance to physical attractiveness because they 
have power in nearly every society and do not need to 
be as pragmatic as women in their choice of mates. 
Evolutionary theorists argue that there is really no 
incompatibility between evolutionary and cultural 
approaches, but the critics disagree. Time will tell 
what kind of force this perspective remains or 
becomes in social psychology. At the moment, it 
appears to be thriving. 

The role of culture 

The theme of cultural differences has been significant 
in social psychology at least since the work of 
Muzafer Sherif in the 1930s. As an immigrant from 
Turkey who had studied sociology and anthropology, 
Sherif was highly sensitive to the power of culture. 
This sensitivity informed his studies of group norm 
formation. Harry Triandis (1972) kept the concern 

with culture alive during much of the second half of 
the twentieth century. In recent years, a large number 
of social psychologists have studied cultural differ- 
ences in basic social psychological processes, such 
as self-conception, emotion, and attribution, with 
particular emphasis on the differences between the 
individualistic, independent societies of North 
America and Europe and the interdependent societies 
of East Asia (Fiske et al., 1998; Kitayama and 
Markus, 2000). Intriguing findings include differ- 
ences in the experience of emotions, with American 
participants experiencing emotions for a longer time 
and more intensely than their Japanese counterparts 
(Matsumoto et al., 1988), presumably due to 
American emphasis on themselves as individuals and 
their unique internal states. In addition, it appears 
that there are significant cultural differences in the 
correspondence bias. People in interdependent 
cultures are less prone to underestimate the force of sit- 
uational contingencies on behavior (Fiske et al., 1998). 

Gender 

Questions about sex or gender differences have 
been explored for some time. Two early publica- 
tions by Eleanor Maccoby (1966; Maccoby and 
Jacklin, 1974) explored the existing literature in 
great depth and pointed to reliable differences in 
aggression, and in verbal, mathematical, and spatial 
abilities, but precious little else. An influential book 
by Kay Deaux (19761, The Behavior of Women and 
Men, discussed a variety of differences between the 
social behavior of women and men - for example, 
in attributions for success and failure (women are 
more apt than men to attribute their successes to 
nonability causal loci) - but emphasized contextual 
influences and the potential of both sexes to behave 
flexibly and responsively in different situations. 
This perspective has been further developed by 
Deaux and Major (1987) and is discussed in greater 
depth in the more recent treatment of gender by 
Deaux and LaFrance (1998). Their emphasis is 
explicitly not on sex or gender differences but on 
the interaction of a range of factors in influencing 
both men and women. 

Another productive perspective on gender is the 
social-role theory of Alice Eagly (1987) and her 
colleagues. Combining this with meta-analytic 
techniques, they have explored questions such as 
gender differences in leadership effectiveness 
(overall, there are none) and highlighted the crucial 
role of gender expectations (sometimes called 
'gender-role or sex-role spillover') in many domains 
(Eagly et al., 1995). It seems certain that gender will 
continue to be rich a field of study in the decades 
ahead, especially given the concerns of evolutionary 
social psychology and the study of 'the cultural 
matrix of social psychology' (Fiske et al., 1998). 
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Conclusion 

Basic questions about social behavior go back to 
the ancients. Are men and women capable of 
governing themselves? Is their behavior governed 
by internal dispositions or the requirements of 
society and culture? Should we be optimistic or 
pessimistic about human potential and human per- 
fonnance? Are people rational or irrational? What 
hope is there for independent thought and action in 
the face of group pressures? 

In reviewing the development of social psycho- 
logy over the past 100 years or more, we are struck 
with the tremendous gain in knowledge combined 
with the intractability of the basic questions of 

human nature. We have learned a great deal about 
how people respond to social influence, about 
group dynamics and intergroup relations, and 
about social thought. The promise of learning more 
of real value is great. Further nuances of social 
behavior will be discovered, and the power of our 
thinking and methodologies will continue to gener- 
ate new findings and continue to fascinate. 
However, basic questions, such as whether we 
should be more impressed with the shortcomings or 
the capacities of human social thought, will almost 
certainly remain unanswered. They are probably 
unanswerable. But the hunt for answers itself will 
engage us and enlighten us, and perhaps uplift us, 
for, if we are lucky, another 100 years. 

SUMMARY 

This chapter shows how psychology as a whole and then social psychology as part of the whole took 
shape in the twentieth century as scientific disciplines addressing fundamental philosophical questions of 
human nature. The earliest work focused on how groups influence individual performance. Later research 
explored conformity, the formation of norms, and whether people are active and thoughtful or merely reac- 
tive to social influence. During World War I I  research concentrated on urgent problems of persuasion and 
the ways people perceive each other. In the second half of the century research began on cognitive 
dissonance and self-justification as well as some of the subtleties of social influence, including how minorities 
influence majorities. Asch's studies of conformity to unanimous majorities and Milgram's studies of 
obedience to authority made clear the importance of scientific research on human potential and human 
frailty. Much attention was given to attribution theory and the more general problems of human social 
thinking. By the end of the century theory and research focused more on gender, stereotypes, culture, and 
the self. New perspectives, such as evolutionary psychology, competed for attention with more traditional 
domains of investigation such as social cognition, attitudes, and group behavior. 
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1  Reflections on social demand 
and applied social psychology in 
general

Serge Moscovici

Even if  you view it in the most priggish way there can be no doubt that the art 
of  finding good problems is much more difficult than the art of  finding good 
solutions. But if  you cast a glance at the vast literature on methodology, you will 
come to the opposite conclusion. The word ‘art’ may shock you, as it sounds so 
alien to the word ‘science’, but I have no hand in it, since practically they are 
necessary to each other. Rather than expatiating at length to try to convince you, 
I will illustrate this point with an example. Looking back to the emergence of  
social psychology, Festinger wrote about Lewin as follows: ‘In part the originality 
of  Lewin’s early contributions to social psychology lay in the choice of  problems 
to investigate – in the judgement of  what was, or was not, an interesting or 
important problem’ (1981: 238). After uttering this, however, he met with the 
major difficulty:

I would like [he admitted] to be able to explain how such judgements are and 
why some persons do it so well. Unfortunately, the way in which one makes 
a priori judgements about ‘interesting’ and ‘important’ are to me still in the 
realm of  unreliable art. But Kurt Lewin had a fine talent for it, and somehow 
that talent rubbed off a little on those around him.

(Festinger 1981: 238)

 It seems to be a strange recipe: if  you want to learn how to choose an 
important problem, rub your shoulders with someone possessing the necessary 
skill – yet we cannot think of  any other. It is possible, maybe desirable, that I am 
here the only person capable of  telling you: if  you want to learn the most difficult 
part of  pure or applied research, start with learning how to choose people who 
do it skilfully. Fortunately, however, not everything in this field depends on the 
inexpressible. ‘Another aspect of  “important”, however, [Festinger went on] is 
more easily verbalizable. It was important if  it made a difference with respect 
to actual problems in the world, real events and processes’ (1981: 239). In other 
words, important problems have a practical character. But that, in a way, is life; 
here we are talking about science. So let us try to disentangle the two and justify 
the risky business of  wanting to speak of  what is, by nature I will dare to say, 
inexpressible.
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68 Serge Moscovici

 In the first place, we cannot help being struck by the fact that two researchers, 
one ‘pure’ and the other ‘applied’, eating at the same table hold two different 
opinions about the same subject at the same time. The former seems to know 
what a good scientific problem is; the latter seems to hesitate, clinging to concrete 
examples. Only when they come to argue do they necessarily realize the difference; 
the pure researcher has the impression that he is the one choosing his problems 
and the applied researcher knows that other people have imposed them on him. 
This does not prevent them from possibly coming to blows. In fact, for the pure 
researcher the less practical problems are, the more important they seem, and for 
the applied researcher the reverse is true. This is the reason for the opposition 
between the two families of  social psychologists who have little intercourse and 
even less consideration for each other. The theory of  social representations is, in 
my opinion, one of  the few theories whose problems are defined by their practical, 
present-day nature. This is something that even its critics accept without demur.

*******

We could go on discussing the meaning of  research indefinitely. Numberless 
examples crop up: experiments on cognitive dissonance, studies on knowledge 
sharing or on social representations of  the environment, and so on. The qualities 
inherent in each of  these examples should not blind us to the necessity of  knowing 
to what extent a given study fulfils its author’s goal, answers the expectations of  its 
readers. Our assessment of  it depends on what we mean by research – a term that 
has been in use for about fifty years. The word ‘research’ defines an activity that, 
even if  it has become familiar, has connotations going far beyond its more obvious 
and conventional meaning: in our eyes, research always involves something that is 
unknown or complex. Sometimes we may know its object, but not its theoretical 
and practical implications. For example, the object of  genetics was known to 
biologists, even to the public at large. However, its theoretical and practical 
implications were clarified only when physicists and biochemists took the matter 
in hand. They contributed to it with one of  the most extraordinary discoveries 
of  our time: the genetic code. Conversely, two engineers discovered a strange, 
persistent noise on their recording equipment. They did not know what it was. 
This did not prevent them from going on with their research. As you know, the 
unknown phenomenon was expected, one can even say predicted by astronomers 
in their theory of  the expanding universe. With the consequence that the noise 
was connected with the radiation from the big bang.
 Where are these historical examples taking us? Research is primarily an ars 
inveniendi, an activity that has to do with invention, finding something new and 
original. Thus, a good problem for research is a problem that opens up our 
horizon, and whose solution is creative of  phenomena or concepts. Twenty or 
thirty years ago, I talked of  generative theories or methods – an idea that has 
been taken up by others without however their being aware of  its scope. In fact, 
we should never lose sight of  the other side of  research, i.e. having to demonstrate 
and prove. Once phenomena and notions have been revealed, for the most part 
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Reflections on social demand and applied social psychology in general 69

they are intuitive or vaguely defined. The next step is then to clarify their relation-
ships, measure the variables, establish the relation between causes and effects with 
sufficient certainty, and from time to time state a coherent theory. This may be 
wishful thinking in some cases, yet it is the only way to do away with disagree-
ments between researchers and gives a discovery unquestionable authority.
 In the background of  demonstrations or proofs there lies the care for accuracy 
and the respect of  professional conventions that will decide if  research can be 
published or not. These conventions are historical, not scientific, since current 
journals would no longer accept a lot of  psychological research – think of  Lewin’s, 
Asch’s or Piaget’s. If  we ask ourselves what the major problem of  research as the 
art of  proving consists of, you must not think that you will find it in the area of  
‘techniques’ (experiment or inquiry?) or ‘epistemology’ (verifying or falsifying?). It 
lies first and foremost in the choice of  phenomena or concepts liable to be proved 
or demonstrated. In the second place, it depends on the degree to which we 
want to demonstrate or prove. I mean the degree in which we accept the dimin-
ishing return of  studies that repeat and verify increasingly smaller aspects of  the 
phenomenon or theory. Though recognising the necessity of  it, we have to bear 
in mind the painter Braque’s maxim: ‘Too many trials are wearing’.
 In this respect, many contemporaries disappoint us. The most original of  them 
are only distinguished by their virtuosity with which familiar variables and param-
eters are brought into unusual combinations. They rely on measurements and 
statistics, on their trustworthy findings, rather than on their own insight, something 
whose meaning has become obscure. They abstain from having recourse to some 
of  the most powerful research tools or of  the most tricky to handle. But here I am 
verging on criticism and I will not go in this line. I would risk making claims that 
are too general and imprecise, at the same time drifting away from what on the 
reverse I would like to bring closer to you. Please forgive me for addressing you in 
the first person. It would be mistaken to ascribe to everyone or to our discipline, 
as if  they were dogmas, private opinions that issue from an individual’s particular 
orientation and experience.
 Nevertheless, I hope that you will accept my first contention: each of  the two 
faces of  research, the art of  invention and the art of  proof, has necessities and 
qualities of  its own. Our work relies on them. Confusing or imposing the same 
criteria of  assessment on them imprisons us in a circle, which is the opposite 
of  virtuous. Now I would like to make a second contention which some might 
say is more dubious: these two aspects of  research are similar, whether one is 
doing pure or applied social psychology. We nourish some widespread mistrust, 
some jealous doubt regarding one or the other, which leads us to devalue the 
one we have not chosen. Despite that the fact remains: numerous discoveries, 
ranging from group dynamics to role playing, from decision theory to persuasion 
theory, from the Guttman scale to the questionnaire, just to name a few, came 
into being as a response to a practical need whose scientific implications were 
only discovered later. Now this is the moment to temper doubts and distrusts by 
reassessing this distinction, which has become an opposition, between science and 
application. Neither one nor the other has a monopoly on research, nor do they 
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70 Serge Moscovici

lead to exclusive findings. Our work would be much more fertile, in fact much 
more thrilling, if  research was being ceaselessly enriched by the two sources of  
knowledge and practice. Moreover, the drawbacks would be suitably removed by 
researchers who have been involved in both.

*******

‘Art is not chaste’, Picasso used to say. I would like to echo this: sciences are 
not chaste any more. One of  the elements of  our pleasure in research is linked 
with the impression we have that society, organized and hard as it is, leaves us 
free to choose the problems to which we want to dedicate ourselves. It is up to 
us to formulate them and invent solutions and up to society to judge them and 
reward us or not. This choice certainly implies a kind of  illusion since society 
exercises its prerogatives over the profession by fixing its rules for financing 
and publishing. Whoever disregards these professional limits, as some could 
instinctively experience this need, would be rejected from the mainstream to the 
‘backstream’ without the slightest consideration. There remains the fact that we 
are granted a certain measure of  autonomy. And the mainstream is not necessary 
more comfortable than the ‘backstream’. Moreover, where scientific research 
is concerned, the pressure of  society can appear indirect or hesitant. Most 
researchers who have discovered something have experienced this fact. Their 
colleagues did not spare them. However, the institutions have had a less radical 
attitude, as they were not so certain regarding what could or could not become 
valuable in the end. 
 To give you an example, I remember how the National Science Foundation 
financed a fifteen-day seminar in Dartmouth to investigate the interest of  my 
research on minority influence. And this happened ten or fifteen years before my 
work received any attention from my colleagues. In their defence, you could speak 
of  the importance of  competition within our discipline and, for some of  them, 
of  national bias. Whatever that may be, I would simply like to say that the degree 
of  autonomy of  a researcher partly affects his choice of  problem and research as 
well as the judgement of  others regarding its importance. To simplify, if  I may, 
I would like to say that research becomes applied when its degree of  autonomy 
is drastically reduced. Then the problem is no longer acknowledged as an alter-
native to others but as a constraint. One might say of  this problem: ‘Take it or 
leave it’. This does not in the least pre-judge of  the value of  the research or of  its 
usefulness. It simply defines a context in which I would like to dwell a little longer.
 This brings me to the main theme of  my paper. Let us pick up the thread. 
A problem is at the same time a constraint because someone proposes it to us 
and expects something from our knowledge, attention or profession. Everyone 
feels this expectation as a demand, both because something has to be done, 
and because none of  us can shirk it. Think, for instance, about AIDS. A social 
psychologist’s help for a good cause is required. But you cannot expect that it 
should be presented to him right at the moment when he cannot do otherwise in 
a complete, satisfactory way. For these various reasons, the demand is a version or 
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Reflections on social demand and applied social psychology in general 71

interpretation of  a problem that is posed to someone at a given moment and in 
relation with the social psychologist who is supposed to gratify it. He in his turn 
meets it with regard to his profession and because he cares to earn his living. In 
sum, some demand is central to every applied research.
 If  I am insisting on this notion, this is because different social psycholo-
gists, trained at a particular school of  thought, imagine that, where science is 
concerned, social problem and social demand are fused. And the whole of  it 
boils down to something objectifiable or objective. Thus doing they forget the 
relationship to the person who demands, the fact that the demand comes from 
a subject whose emotions, representations and position in society it expresses. 
There has been an excessive tendency to favour the psychology of  relations to 
the object. The relation to other people is at the very least equally fundamental. 
Naming someone a ‘customer’ does not alter or dispel the sense of  otherness at 
all. Therefore, it is necessary to anchor in our teaching the idea that you must 
not eliminate subjectivity from psychosocial practice. It presupposes a dialogue, a 
relation of  forces and the bringing into play of  additional knowledge.
 Just think for a moment of  what a demand is: there is a demand inasmuch as 
an individual or a group feels what is called a need. Yet it has to be expressed, 
more exactly articulated in a language to be understood by an interlocutor. 
This results in a shift from the level of  need to the level of  communication and 
dialogue. The process brings into light the fact that a demand links a need with a 
representation; indeed one could not make it understood without representing the 
need to oneself  and having it represented to others. In communication there may 
occur a voluntary or involuntary act of  disguise. Thus, a social actor may express 
a demand answering his need by substituting for it another that he also feels, to 
make his demand more legitimate or acceptable. Think of  a political party: its 
constant need is to win in an election. However, it generally expresses its needs in 
terms of  another demand, such as industrial modernization, public health, and so 
on. Whatever the demand, it is always and inevitably richer than the expression 
we try to give it.
 Here begins the work or practical know-how of  the social psychologist. And 
everything, especially his success, depends on his capacity of  rightly under-
standing and interpreting the demand. My friend Claude Faucheux taught me 
the necessity of  giving it as much time as required, and not undertaking anything 
before reaching certitude of  some sort about it. This is just a suggestion that I 
could develop for hours, but I leave you the care of  how to go about it. In order to 
clarify what I mean, it is time to look at the connection to the problem that turns 
it into a demand. More concretely, whose demand is it? Obviously, the list can be 
very long in theory. Practically we can reduce it to three social actors. They will 
appear more like living beings if  we imagine them in the headquarters of  a firm: 
the manager, the economist and the trade unionist. Each of  them has his own 
distinct representation of  ‘what’s wrong’. The social psychologist finds himself  
faced with the three most frequent types of  demand in a situation of  crisis, the 
situation in which he is usually called for: the demand of  the managers who have 
to face up to and resolve it; the demand of  the experts with their scientific skills –  

D
ow

nl
oa

de
d 

by
 [

Fl
or

id
a 

A
tla

nt
ic

 U
ni

ve
rs

ity
] 

at
 0

5:
31

 1
3 

M
ar

ch
 2

01
7 



72 Serge Moscovici

civil servants, economists, or technologists filling a place in the hierarchy; the 
demand of  the militants who speak for the people.
 To return to the example of  AIDS, three demands can be distinguished: demand 
of  governments, demand of  doctors or scientists, and demand of  activists, such 
as Actup or AIDS patients. The three kinds of  demands and demanders cannot 
be ignored, even less the often-conflicting representations behind them. You are 
aware of  the conflict between the government’s demand, sometimes the militants’ 
one, and the researchers’ one. The first two kinds generally do not get a good 
press in the academic environment. They are suspected of  wanting to influence 
scientific themes, favouring one science at the expense of  another, indirectly 
piloting research from below, as one might say, or introducing into the scientific 
sphere interests that should remain outside it: interests of  politics, trade unions, 
media, finance, and so on. In sum, they are blamed for distributing academic life 
that should be, one must presume, immune from all outside interests unrelated 
to the quest for scientific knowledge. Those tacit or explicit criticisms are not 
voiced in the same manner or independently from every relationship. In fact, any 
demand involves a complex representation of  other people. If  it comes from the 
state of  other powers, the scientific feels free to refuse a public offer or not join 
a commission of  experts. But it is much harder to reject a demand from social 
actors, for example a schoolchildren parents’ association or a similar category. If  
a scientific did, he would risk being accused of  arrogance or insensitivity to other 
people’s sufferings.
 That is where the crux of  the tension lies. The researcher’s demand is to be 
at liberty to choose this or that research subject whenever possible, first and 
foremost with the scientific community taking the lead. This cannot protect him 
to the point of  making him deaf  to the demands of  others. He has to answer 
them one way or another, conduct a negotiation taking into account the relation 
between forces or the moral pressure that are at play. Now this negotiation implies 
that each participant is capable of  translating the demands of  others into his 
own terms – the demands of  the state or militants in terms of  the researcher’s 
demand. Therefore, he must shape his own representation of  their social repre-
sentations. Here lies one of  the main difficulties in the negotiation of  conflicts, 
since every erroneous representation inevitably leads to errors of  appreciation 
of  the different forces – see, for instance, the detestable behaviour that puts the 
scientific community in an unbalanced position in relation to the rest of  society. 
If  I may make a judgement, this kind of  error, or I would say misunderstanding 
of  demands, weighs heavily on contemporary academic life.
 Up to now, I have concentrated on the importance of  social demands and 
stated the three most frequent types the psychologist has to deal with. Then I have 
stressed the conflict of  demands that has to be negotiated or clarified before any 
kind of  practical intervention. Simply to clarify and to know exactly what demand 
I answer when preparing my research or practical intervention. That is precisely 
the representation of  the social problem that determines its solution. Clearly, in 
what is today called ‘enterprise restructuring’, i.e. the personnel redundancy, the 
needs of  shareholders and economic experts have precedence of  the worker’s 
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Reflections on social demand and applied social psychology in general 73

needs. The latter materialize the problem; the former expresses it in terms of  
globalization, the market, and so on. Therefore, it is of  paramount importance 
for the psychologist to be aware of  the practical implications of  applied research 
and distinguish them from its scientific implications. That is why, you see, the 
practitioner has to leave aside every illusion and tell himself  that he is just another 
expert. He must keep reminding himself  that a demand is someone’s demand 
rather than the demand for something.

*******

All this explains why the social psychologist is in a unique situation. Despite his 
expertise, he neither can nor must consider himself  an expert. I utter one of  
my oldest convictions: he is above all a researcher who applies his knowledge in 
a normal or eccentric routine or innovatory way, according to his skills, in an 
unusual context. Yet he should not proclaim himself  an authority because of  this 
knowledge, flourish his working tools or display his qualifications as a patented 
expert. I have to confess there is no general agreement on this point. Rather than 
the inconvenience of  this state of  affairs, I perceive its advantages. Because I think 
that is unavoidable every time knowledge is a means of  relationship or communi-
cation between the practitioner and his ‘customer’, and each case is a particular 
case. There is more to say about this. Etymologically speaking, demanding has 
also the sense of  conflict. Demanding of  someone is equivalent to establishing a 
relationship of  confidence with him–her. This is a question of  social psychology. 
It would be too long to explain the reason for this, so I am going to use a short 
cut. If  the practitioner cannot take advantage of  the authority of  knowledge to 
bridge over the discrepancy between the social psychologist and the militant or 
the chairperson of  an institution, for instance, he must have some other means of  
achieving it. In life, as in research, this means, the only one is trust. That is not all. 
Applying social psychology does not just mean supplying the elements for solving 
a problem; it equally implies, whether one likes it or not, an inter-subjective 
relationship and often for a considerable amount of  time. Thus, the demand for 
trust presupposes duration and trust is recognizable by duration, which constitutes 
in fact the only tangible response. The rest, might it be the feeling of  under-
standing or the display of  warm friendship, is illusory.
 I am not going to exhaust the meaning of  social demand. I only wish to make 
clear a few points regarding my experience as a practitioner, excluding however 
the political domain. One fact has to be stressed first: we do not and will never 
have enough scientific knowledge to satisfy our practical needs. Some people draw 
the conclusion that we should stop and return to it when social psychology is 
more advanced. If  we can banish all those ideas about the exclusivity of  science, 
we will be ready to recognize that there is always some technological knowledge, 
know-how technique that helps solve practical problems. Despite calculations 
and mechanical equations, we have no theory of  the ground on which to erect 
buildings or bridges. Only the accumulated experience of  engineers or builders 
proves effective. Similarly, we always find a cumulative know-how of  groups or 
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social actors, which can happily come to the aid of  science or fill its gaps. The 
wish to have recourse to science alone at all costs may lead to a lack of  good sense 
and being mistaken about reality. If  that goes without saying it, it is still better to 
say it so as not to cover the terrain only with what books can teach us.
 Remember also that the practitioner’s task is different from the researcher’s, 
the only one into which you have been initiated, one hopes, in the course of  your 
studies. By definition, the researcher is attached to a theory without being put off 
by its difficulties or temporary setbacks. He shows obstinacy, the most important 
quality that is necessary to a researcher. He is, as our English friends say, ‘single-
minded’. In order to succeed, however, a practitioner has to choose one of  the 
available theories, combine it with others, if  needs be, to achieve an acceptable 
result. He does not have to stick to what he has learnt, because of  ignorance or 
inability, in applying it indiscriminately whether convenient or inconvenient. The 
first applied research, which I was asked to carry out, perhaps one of  the largest 
ever undertaken in France, involved industrial retraining. The task was to analyse 
the crises in regions where traditional industries, e.g. textile and coal mines, were 
in trouble and the livelihoods of  whole populations at risk. Attempts were made 
to introduce new industries, e.g. plastics factories, which could absorb part of  the 
skilled workforce to carry out less skilled tasks, and when necessary to facilitate the 
mobility of  other workers.
 Official documents had been very clear, but when I arrived on the territory, I 
realized that this clarity was a smokescreen. Where was I to begin? How was I to 
classify the multiplicity of  bonds, interpretations of  the crisis and representations 
of  the social actors for whom the industry had been a communal way of  life for 
generations? It was at this point that I realized that I could not plan any research 
programme, method or fieldwork team before clarifying the demand of  each of  
the social actors concerned: on one hand the politicians and trade unions in those 
left-wing regions, on the other hand the population anchored in its traditions and 
attached to its communities. Even the demand of  government officials in Paris did 
not correspond to the demand of  the administration on the spot. Moreover, in a 
sense, I myself  was representing the Ministry of  Labour. 
 In short, I must tell you that the demand of  administrations or politicians 
crystallized into a representation of  the crisis as resistance to change in certain 
regions or rejection of  mobility in others. Thus were defined both the meaning 
of  social problem and the meaning of  its solution: overcome the resistance and 
facilitate the mobility. Now the officials supposed that the social psychologists had 
to provide the means for this solution. Yet, when investigating the demands of  
the trade unions or that of  the population, some quite different representations 
appeared. The former accepted the change, the mobility, but claimed that the 
administrative or legal structures designated to achieve it were lacking. In fact, no 
one had thought to put them in place. The demand of  the population was more 
difficult and more complex. They willingly accepted a change of  work and loss 
of  qualification on condition that they were not detached or uprooted from their 
community and scattered here and there. Without wishing to exhaust such a rich 
subject, here were the conditions in which research had to begin. It was to last for 
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a number of  years and involve at least fifteen qualified social psychologists and 
an economist in the team. The nature of  the demands determined the nature of  
the methods we used, e.g. study of  the communities for a year, participant obser-
vation down the mines, investigations of  the urban context, statistical analysis of  
mobility, voting, etc.
 I now turn to my second example. The precious ‘customer’ often has a social 
representation of  the market on which he operates, which is in terms of  a 
technically defined product and has become an intrinsic part of  the culture of  
the managerial staff of  the firm. So Faucheux and I were requested to make a 
market study, one among the many others implemented by the firm I cannot 
name. At that time, the motivations or preferences of  consumers were usually 
studied. Though we knew about the theories in questions, we tried, and this 
was an innovation, to apply the theory of  social representations. Examining the 
studies that had been carried out up to then, from the perspective that I have just 
described, we found some interesting information regarding the way consumers 
behaved on the market and buying the products necessary to their cars. Soon it 
appeared that the character or structure of  the market was presupposed yet had 
not been investigated in the dozens of  marketing research papers that were extant. 
Looking at this previous research, we came to the following conclusion: where the 
firm had one representation of  the market, the consumer had two. One involved 
the vehicle that was chosen, dependent on its owner; the other involved the engine 
that they did not ‘choose’ because they were not experts and the choice did not 
depend on them. Thus, there was a brand of  petrol and a brand of  oil, and each 
of  these substances had different representations and followed different rules and 
needs. 
 We then verified our hypothesis in a series of  studies based on quantitative 
data. Starting from the theory, we made some propositions about commercial 
practices, which were then followed up; practices such as advertising has a limited 
effect on the market on which more services are consumed than products. Of  
course, this study took a number of  years and, in order to improve the theoretical 
background, we worked with other researchers, such as Jean Dubost, with 
considerable experience in the applied field. Under the circumstances, neither 
the means nor the qualities of  the research were inferior to those of  university 
research and perhaps even superior. However, the essential difference lay in our 
attitude to theory. I was surprised to find out that the theory of  social representa-
tions ‘worked’ in the marketing domain. And it worked perhaps better than others 
did. Nevertheless, we did not discard other theories – on the contrary. We tried to 
reconcile them where it seemed opportune and when we judged ours insufficient.
 After all, it is only by doing that kind of  applied research that I understood 
the scope of  the notions I have been speaking about. Though I started out as a 
sceptic, I ended being convinced of  the power of  our theories and methods. Yes, 
they are effective in terms of  economics, action and politics. 
 Again, through these experiences, I have made or resumed contact with the 
preoccupations of  society as a whole – a contact that we tend to lose when we 
are chained to our desks under the tyranny of  the blank page. I will finish with 
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76 Serge Moscovici

a confession. My generation has conscientiously toiled along the road to social 
psychology both inside and outside the university. As though we had to give as 
favourable as possible a picture of  its two faces: one is a desert of  research and 
teaching, almost inexistent, the other in the shadows, widely scattered but alive, 
the social psychology of  active research, of  all kinds of  intervention and appli-
cation. Here we must recognize that applied psychology in some way preceded 
the other. It evolved a little in every direction and enjoyed a certain prestige before 
the emergence of  university social psychology and its first laboratories. It is this 
twin view and dynamic that gave our generation hope that social psychology 
would go on and claim a larger place among the human sciences.
 I do not want to be at once judge and defendant. I feel, however, compelled to 
note that this tendency has reversed and psychologists are slowly drawing back 
from numerous applied areas (marketing, opinion research, industry and so on) 
which ten years ago or so were exclusively theirs. As if, weary of  all that, we found 
the practical side less interesting and retired behind our university walls to engage 
in the only research approved of  in academia. Doing this, however, we are giving 
up a wealth of  possible experience, potential discovery and practical knowledge. 
We are even deprived ourselves of  talented people who are desirous of  intellectual 
satisfaction and financial reward. Not finding them in social psychology, they look 
for them in neighbouring disciplines that, because of  our abandonment, have 
taken over the applied field.
 All this has consequences for the place of  our science in the human sciences. 
You are young and you are beginning your studies. The field of  social life is 
expanding and its rhythm gets faster and faster. That is why fixing the limits and 
character, as some tend to do, of  social psychology, which is the most recent and 
most necessary of  human sciences, is like fixing the character of  physics once 
for all in the seventeenth century when electricity and magnetism were first 
discovered. A science practised by a large number of  researchers with a variety 
of  talents must have the chance of  remaining on the boil, flexible and unstable. 
The impression given here and there that everywhere has been said and the needs 
of  society are satisfied would be an inconclusive sign of  its fecundity. Moreover, 
practice – I must repeat – can encounter the impression inasmuch as the demands 
of  society are expressed in it. Forgive me for going off the subject and speaking of  
the future. However, the future is very close to our subject, which touches on the 
complexities and difficulties of  our common life. 
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1 Introduction to the social 
psychology of everyday life

Chapter scenario
Marie and Alex met each other on the streets two 
years ago and have been inseparable ever since. 
Marie was a ward of the state since the age of 6, 
and at age 17 was released to fend for herself. Alex 
comes from a rough neighbourhood and started 
sleeping in a local park at age 12 to escape a violent 
home. Both are now aged 20 and are well 
accustomed to street life. 

The couple have just woken up in a small 
nook behind a car parking facility on a typical 
chilly morning. They are reluctant to leave their 
sleeping bag and cardboard windbreak, but it is 
time to start the day by going to the local Mission 
for breakfast. They are welcomed by Louise’s 
smiling face as they enter the drop-in centre. 
Louise says, ‘Hi’ and asks, ‘Did you have a good 
night?’ To which Marie replies, ‘Yeah, those drunks 
didn’t come back to bother us again’. Louise 
replies, ‘That’s good to hear. We’ve got hot mince and cheese pies donated from the bakery 
this morning.’ Sitting down with a pie and cup of tea the couple are able to begin to shake off  
the chill as they catch up with those around them. A staff  member, Shemana, reminds Alex that 
Marie has a check-up with the doc at 1:30. ‘We need to keep an eye on baby, hey.’ 

In the interim the couple go to the public library to check their Facebook accounts and catch up 
with what is going on in the world. After a couple of hours, they are warm enough to venture out 
to work. Because Marie is seven months pregnant, Alex does the window washing at a busy traffi  c 
intersection while Marie acts as a look out. The couple prefer window washing to begging, which 
is experienced as demeaning and often elicits disdain and abuse from passers-by and is policed 
to a greater extent than window washing. Most drivers either politely indicate that they are not 
interested in having their window washed or freely off er a small amount of money for the service. 
Central to this work is a game of cat and mouse. Marie spots the police and warns Alex, but it is 
too late. The police caution him, and they are moved on. The couple walk to an intersection about 
three blocks away, wait ten minutes and then resume their activities. The game continues.  

After their doctor’s appointment, Marie and Alex visit their friend ‘Aunty’. She is a former 
homeless woman who initially mentored the couple into making a living and surviving street 
life. Due to illness, Aunty now resides in a social housing block but struggles to pay her rent. 
Alex and Marie help out where they can, giving Aunty $20 from their window washing. Aunty 
is excited about the impending arrival of baby and asks, ‘Have you come up with a name yet?’ 
Marie replies, ‘No, because I don’t know if I’m going to get to keep her’. They then discuss the 
need to fi nd a place to live so that the baby is not taken into state care. 

It is time for the couple to head back to their sleeping spot. Upon arrival they fi nd that the 
spot has been fenced off  and their sleeping cardboard has been removed. A notice states 
‘No entry for rough sleepers’. The couple are tired and decide to sleep in a nearby doorway 
until they can set themselves up in another spot tomorrow.
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Introduction
Some readers may be surprised by our opening this psychology textbook with a scenario 
about a day in the life of a couple who happen to be homeless. We did this to signal that our 
general orientation to social psychology is concerned with the plight of growing numbers of 
people who face poverty in the midst of affluent societies. The social psychology presented in 
this book speaks to such experiences and works to help resolve some of the issues around 
inequality, poverty and exclusion that shape the lives of people such as Marie and Alex. We will 
outline an orientation to social psychology that can enhance our understanding of issues such 
as homelessness and the broader societal processes at play. We invite you to consider how 
social psychologists, including you, can develop knowledge and strategies for addressing such 
pressing societal concerns. 

Social psychologists study people’s lives together. The discipline is focused on how human 
beings take shape through their ongoing interactions in the world. Many social psychologists 
are particularly interested in understanding and seeking solutions to problems faced by 
increasingly diverse, multicultural and globally interconnected societies. Today, psychological 
phenomena such as depression, addictions, violence and criminality are often presented as 
being the consequences of an individual’s deficits or misfortune. Conversely, social 
psychologists consider how collective processes, such as low-wage insecure work, welfare 
retrenchment, escalating living costs and declining life chances, might contribute to these 
problems. Of central concern for social psychologists, such as ourselves, is the nature of 
human interactions, and how history, economics and intergroup relations impact lives every 
day. This orientation is not new. Members of the founding generation of social psychologists, 
including Francis Cecil Sumner (1924, 1928) and Marie Jahoda (1992; Jahoda, Lazarsfeld & 
Zeisel, 1933/1972) advocated similar approaches. Like many social psychologists today, these 
early scholars emphasized the need for social psychologists to develop understandings of 
people and the issues they face in the context of histories of discrimination, adversarial 
intergroup relations and inequitable social structures; as well as their strengths, resilience, 
hopes and adaptability (Hodgetts & O’Doherty, 2019).

The central focus of this book is on everyday life and the dynamic places and relationships 
through which social existence is played out. Core concerns are intergroup relationships and 
the consequences of social arrangements on the ability of people to reach their potential. Key 
social arrangements include those between authorities in society and protest movements, 
those between dominant and subordinate groups, and how the exercising of power by some 
shapes the lives of others. In considering these interconnected processes, this book provides 
a contemporary orientation to social psychology that increases our knowledge of everyday life 
in diverse societies. 

Any attempt to introduce this vibrant disciplinary field needs to encompass a range of 
perspectives and topics. This book applies insights from both the physical sciences and from 
the human or social sciences. Both orientations offer insights into the social aspects of the 
human condition, and how we might promote human flourishing. Here, human flourishing 
refers to the conditions that afford people opportunities to participate in society, live healthy 
lives and reach their potential (Hodgetts & Stolte, 2017). This orientation towards human 
flourishing reflects our own ethical and political commitments towards building more 
equitable, inclusive, just and healthy societies where people can flourish. 
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1 introduction to the social psychology of everyday life

Chapter overview
Attention is paid in this chapter to core terms such as social psychology and everyday 
life, and how people develop a sense of self. Our account of social psychology extends 
beyond human thoughts and behaviour, to also consider the importance of the material 
world for understanding social psychological phenomena. The first section provides 
more detail on our general orientation to social psychology, which emphasizes the 
importance of focusing on everyday life. We then explore what we mean by everyday 
life: the socialization of human beings and the reproduction of the social structures 
that shape our daily lives together. Along the way, we outline our stance regarding 
the socially and culturally located nature of social psychology. We also emphasize the 
importance of research that addresses diverse everyday realities and provide an overview 
of subsequent chapters that pick up on this challenge. In summary, this chapter:

 • conceptualizes social psychology today

 • conceptualizes everyday life as a crucial disciplinary consideration

 • considers the self and processes of socialization in the context of everyday life

 • outlines links between everyday knowledge, theory, research and action

 • previews the contributions of each subsequent chapter to offering an engaged, 
and we hope engaging, social psychology of everyday life.

Core questions to consider while reading this chapter

 • How is social psychology central to advancing understandings of social life and 
the human condition?

 • Why is everyday life worthy of our attention as a primary site for human experience 
and the reproduction of social relations?

 • Why is social transformation important to many social psychologists who work to 
contribute to more equitable societies that promote human flourishing?

Conceptualizing social psychology 
Social psychology is applied to a range of contexts, including developing government policies 
and community development initiatives (Chapter 4), human interactions in shopping malls 
and workplaces (Chapter 6), experiences of migration and intergroup relations (Chapter 7), 
designing jobs that are sustainable (Chapter 8), the provision of healthcare (Chapter 9), and 
addressing the consequences of poverty and human conflict (Chapter 10). Today, many social 
psychologists focus on the problems that can haunt human lives such as conflict and social 
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exclusion, and on the positive relationships and resources that enable people to avoid, cope 
with, and overcome problems (O’Doherty & Hodgetts, 2019). 

When one considers the range of domains of life of interest to social psychologists, 
establishing a set definition for social psychology as a whole becomes challenging. Social 
psychology is often defined as the scientific study of individuals in society. In this vein, one 
of the most prominent social psychologists from the United States, Gordon Allport (1985, 
p.5) (Key Theorist 1.1), proposed that social psychology attempts to explain the ways in which 
the thoughts, feelings and behaviour

. . . of individuals are influenced by the actual, imagined, or implied presence of other 
human beings. The term ‘implied presence’ refers to the many activities the individual 
carries out because of his [sic] position (role) in a complex social structure and his 
membership in a cultural group.
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Gordon Allport (1897–1967) was born in Indiana, USA, into a family with a strong 
Protestant work ethic. Allport emphasized the value of social service throughout 
his life, involving himself in volunteer work and research of social significance. 
He served in the First World War and subsequently graduated from Harvard 
College with a PhD in psychology in 1922. He then studied in both Germany and 
England before returning to Harvard University and Dartmouth College. During 
his career, Allport published more than 200 articles and twelve books on such 
broad topics as personality, rumour, religion and prejudice (Bowman, 1995; 
Allport, 1954). He was a hugely influential figure in the development of social and 
personality psychology and taught many notable scholars in the United States, 
including Stanley Milgram and Jerome Bruner. He was one of the first social 
psychologists to develop a trait (personal characteristic) theory of personality 
(Allport, 1937, 1955, 1961). The concept of personality refers to the amalgamation 
of characteristics that make up a person’s idiosyncratic character. Allport drew 
on personality theory to study individual differences in a manner that accounted 
for situational influences on human development. He also emphasized the need 
for diversity in approaches in social psychology and proposed that our theories, 
research and actions need to be tailored to the specific subject matter and 
sociocultural contexts in which they are situated (Lubek & Apfelbaum, 2000).

Allport was not locked into one definition of our discipline. He recognized 
the need for social psychology to evolve in response to the needs of people 
and society. He was acutely aware that social psychology needs to overlap with 
other social science disciplines because interesting work is occurring outside 
of our own journals. We need to also draw on insights produced in history, 
economics, sociology and anthropology, theology, communication science, 
geography, literary studies, linguistics, anthropology and so on (c.f., Tajfel, 1981). 
Social psychology “thrives best when cross-cultivated in a rich and diversified 
intellectual garden” (Allport, 1968, p.19). Following Allport’s lead, we will draw 
on social psychological material from across the social sciences throughout this 
book.
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This focus on interactions between people has led to investigations of group dynamics, crowd 
formations, interpersonal relations, positive actions towards other people, stereotypes, power 
and influence, conformity and prejudice across a range of settings. Gordon Allport’s reference 
to the implied presence of other persons denotes how individuals can remain influenced by 
each other even when they are not physically present in a particular situation. This 
conceptualization allows us to consider social psychological processes that occur face-to-face 
on the streets alongside interactions occurring via mobile devices.

For us, social psychology is concerned with the lives of human beings, our inner experiences 
and outer interactions with others and how these are woven together across various domains 
of everyday life. Social psychology involves the study of how people grow and live within 
material, social, cultural and historical contexts. It draws on perspectives from diverse 
national contexts and indigenous (Chapter 3) and humanistic (Chapter 4) psychologies that 
seek to ‘understand the essential phenomena of social and political-life’ (Moscovici, 1970, p. 
10), and which centralize the importance of culture, history, power and intergroup relations.

To grapple with the broad spectrum of phenomena invoked by this orientation to social 
psychology it is useful to include insights from both laboratory-based (experimental) and 
applied or community (ethnographic) orientations. In 1968, Gordon Allport pointed out that 
skills in conducting experiments and statistical analyses are useful for social psychologists. 
He also noted that social psychologists need to maintain a historical perspective and the 
willingness and ability to get out into the world beyond the laboratory and engage with 
individuals, groups, communities and institutions. 

Physical sciences-inspired approaches, often enacted in laboratory settings, are particularly 
useful for exploring biological processes, individual information processing and perception, 
and neurological functioning. Despite the importance of this approach, it has its limitations 
when addressing the social, cultural and historical aspects of human existence. Seminal 
scholars within this tradition, such as Wilhelm Wundt (1897), have proposed that a natural 
sciences approach is less effective when dealing with issues of culture, language, meaning and 
everyday human actions in social settings. Such phenomena require more context-sensitive 
approaches from the human sciences. In other words, as useful as the dominant physical 
sciences tradition has been in establishing social psychology as a global enterprise, it is not an 
all-encompassing approach. It must be seen as one among many approaches to social 
psychology. 

Let us explain our position and the need for diversity in the discipline a little more. 
Throughout the modern history and growth of social psychology (Chapter 2) it has become 
common practice to apply dominant understandings from the United States tradition to an 
increasing number of contexts globally (Li, Hodgetts & Foo, 2018). Many countries have become 
net importers of a version of social psychology that relies on research papers published in 
journals and textbooks in the United States that are focused on North American, Western, 
educated, industrialized, rich and democratic (WEIRD) research samples (Henrich, Heine & 
Norenzaya, 2010). An assumption central to this trend is that this dominant social psychology 
is somehow value free, without cultural bias, universally applicable and constitutes the core of 
the discipline. 

While offering insights into important aspects of the human condition, the dominance of 
the physical sciences-inspired tradition has functioned to subjugate local and indigenous 
psychologies (Chapter 3; Li, Hodgetts & Foo, 2018). Although we do not wish to dismiss this 
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dominant social psychology, we do take issue with its dominance. Our stance is that no single 
orientation to social psychology holds the key to all of the problems faced by people today. The 
diversity of traditions and histories of social psychology globally needs to be brought further 
to the fore and into dialogue if we are to be effective in understanding and addressing the 
pressing issues faced by increasingly diverse societies today. We are keen to embrace the 
development of a more heterogeneous, inclusive and responsive social psychology. 

Globally, social psychology has been developing beyond the singular disciplinary public 
sphere, which is offered by the dominant approach. Here, the term public sphere refers to a 
shared disciplinary space in which scholars discuss ideas, develop theories, conduct and 
share research and engage in activities to address social issues. The evolution of social 
psychology as a more heterogeneous disciplinary field is reflected on by Watkins and Shulman 
(2008, p. 13):

To talk of psychology in the singular has always been inaccurate. From its beginnings 
the proper focus for psychology has been contested, resulting in multiple approaches to 
theories and practices, or to what we are calling “psychologies” in the plural. While 
certain approaches undoubtedly have prevailed in creating what could be called a 
mainstream, holding the bulk of institutional funding and positions, many alternative 
approaches to psychology have thrived in small pockets.

Rather than having a single uniform core of knowledge that is developed within a single public 
sphere, social psychology always has been and is increasingly made up of a cluster of ‘public 
spherical[s]’ (cf., Fraser, 1992) that are connected with one another like atoms in a molecule 
(Figure 1.1). Each spherical contains aspects that are unique to the given context in which it is 
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 Figure 1.1 Illustration of several sphericals making up a molecule 
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developing as well as contributing to global knowledge on key topics such as the social 
character of human beings (King & Hodgetts, 2017). 

To recap, we advocate for a globally-responsive discipline concerned with social issues that 
is conducted from a range of perspectives. This orientation to social psychology is also 
committed to making the world a better place for everyone. In establishing this orientation 
further, below we explore the concepts of everyday life, the human self as a fundamentally 
social being and the importance of action to improve people’s lives together.

Conceptualizing everyday life
The term ‘everyday life’ is often used as a catchphrase for the ordinary, mundane and shared 
fabric of social existence. The term commonly invokes a realm in which people live with others 
in both routine and dynamic ways. Everyday life encompasses seemingly insignificant acts 
such as talking, shopping, eating, working, playing or walking. Such acts are not simply 
discrete and repetitive phenomena, since each act is part of a much wider web of meaning, 
possibility and the reproduction of broader social structures. Burkitt (2004, p. 212) notes, 
‘Everyday life must relate to all daily activities because it is here that our social relations are 
produced and reproduced’. Everyday life constitutes a shared realm in which various facets of 
people’s lives come together to create social environments within which they develop and 
grow (Lefebvre, 1947/1958/1991; Sheringham, 2006).

As noted in the introductory section, our everyday lives are constituted through our 
engagements in dynamic relationships and social practices (Halkier & Jensen, 2011). These 
social practices are not simply the products of individuals, since people do not personally 
invent all of their ways of thinking, being and doing. Instead, we are all socialized into collective 
systems of meaning, language and behaviour. Practices such as shopping often reproduce 
broader social structures, such as the economy, which persons work within to create their 
own ways of conducting their lives (Højholt & Schraube, 2016). Further, social practices often 
involve routines, such as when Marie and Alex get up in the morning, go to the Mission for 
breakfast and then head to the public library, and then to work. Such routines are engaged in 
flexibly and are tailored to events that might occur, such as when a medical appointment 
means that this couple starts work later in the day. As Dreier (2016, p. 21) notes, ‘Persons 
include simple routines in more extensive personal arrangements of their conduct of everyday 
life that they establish in relation to the societal arrangements of everyday social practice’. 

The term ‘conduct of everyday life’ was coined by the sociologist Max Weber (1952) and 
introduced into psychology by Holzkamp (1995/2016). In considering Holzkamp’s contribution, 
Teo (2016) points to the usefulness of this concept in bridging the individual and the social levels 
of human existence. The construct of ‘everyday life’ enables us to understand links between 
personal actions and social structures. Social psychologists explore how people conduct their 
lives in relation to the various opportunities and restraints that come with their situations in life. 
After all, people’s everyday practices are also shaped by the actions and needs of those around 
them. 

Central to a focus on the conduct of everyday life are attempts to extend knowledge of 
shared practices through which people make lives for themselves. We consider how people 
actively form their lives in the context of relationships and interactions with other people 
across different domains of life, such as work and healthcare (Højholt & Schraube, 2016, p.1). 
Social psychologists are interested in how people often work in concert to produce shared 
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lives as well as the broader social milieu in which they live. We are particularly interested in 
the distinctness of domains such as paid employment as well as interrelationships between 
work and family life. For example, unlivable wages often contribute to stress and conflict in 
families and increase the use of foodbanks (Chapter 8). To understand foodbank use, it is 
necessary to consider social structures such as labour market regulations that suppress wage 
levels to the point where families cannot afford to feed themselves (Hodgetts & Stolte, 2017). 

It is important that we think in pluralistic terms because everyday life is not always 
equitable. Daily life is characterized by routine, inclusion and freedom for some, but by 
disruption, exclusion and repression for people, such as Marie and Alex, who exist on the 
margins of society. Everyday life can bring us into contact with troubling aspects of social life, 
including economic inequalities, racism, sexism and discrimination. In this regard, and as 
Silverstone (2007, pp. 108–109) observed, we need to keep in mind that

[e]veryday life is constrained by the interests and the power of others, by resistant 
structures, both physical and social. Everyday life is where individuals can be free, 
creative, but also where they can be exploited, excluded and repressed. 

As a result, we need to conceptualize everyday life in a manner that emphasizes multiple 
lifeworlds, some of which are characterized by stability and others by disruption. Here, the 
term lifeworld refers to the relationships, actions and situations that make up a person or 
groups’ everyday life.

Everyday life is often characterized in the scholarly literature as a state of ordinary existence 
that is disrupted by extra-ordinary events such as losing one’s job, migration, the deaths of 
loved ones or war (Hodgetts, Rua, King & Te Whetu, 2016). Almost all people will experience 
such disruptions at different times, which tend to jolt us out of our normal everyday routines. 
However, for some people extra-ordinary conditions can become routine. For example, 
Watkins and Shulman (2008) and Martín-Baró (1994) have noted that in some societies living 
under dictatorships or protracted conflicts, the extra-ordinary, which often includes various 
forms of violence and threats to safety, can become routine. 

Even in affluent minority-world contexts such as the United States, growing numbers of 
people are finding themselves in adverse extra-ordinary living conditions that are more 
commonly associated with majority-world contexts (Key Concept 1.1). For homeless people 
such as Marie and Alex, everyday life is characterized by extra-ordinary conditions that are 
punctuated by participation in social practices that bring elements of the ordinary into the 
extra-ordinary (Hodgetts et al., 2016). Simply finding enough to eat and a warm place to sleep 
is a daily challenge. In order to make sense of such lifeworlds, we need to transcend polarizing 
distinctions between the ordinary and extra-ordinary in everyday life and to make sure we 
account for the dynamic, unpredictable, continuous and evolving nature of the conduct of 
everyday lives across different circumstances and groups of people.

Our emphasis in this book on everyday life is in contrast to the dominant approach to social 
psychology, which primarily focuses on individual-level actions in constructed scientific 
settings such as laboratories, and on the production of abstract knowledge or general laws for 
human behaviour (cf., Højholt & Schraube, 2016). This does not mean that we cannot apply 
insights from these laboratory studies to real world everyday experiences and interactions. 
However, those insights have limits, and we need to also draw on critical, community, 
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Key Concept 1.1
Disruption and change across  
minority [dominant] and  
majority [non-dominant] worlds

The term ‘minority-world’ is used in this book instead of the problematic terms ‘developed 
countries’ or ‘first-world’. We also use the term ‘majority-world’ instead of ‘developing 
countries’ or ‘third-world’ to signal that the vast majority of the world’s population live in 
contexts that are often referred to as developing countries. Our choice of terms is also 
a way of highlighting how psychologies developed in minority-world contexts such as 
the United States should not displace those from majority-world contexts such as India. 
We acknowledge that the imposition of minority-world psychologies on majority-world 
contexts is increasingly recognized as problematic (Chapters 2 and 5) and as a reflection 
of the power of the minority-world to define and shape life in majority-world settings. 

We fully acknowledge that our use of ‘minority’ and ‘majority’ breaks with the 
tradition within countries such as the United States of referring to people of colour as 
‘minority groups’. The reality is that people of colour are the majority globally despite 
often being disempowered. 

It is important to note that much of social psychology in the minority-world is 
focused on events and situations that disrupt everyday life (Chapter 8). From time 
to time events come along that challenge us and our routines and encourage us to 
reassess our lives. We can get sick, fired or mugged. Such disruptive instances are 
not separate from or external to everyday life. Rather, they can be approached as 
key points of renewal and opportunities for growth and change (Faircloth, Boylstein, 
Rittman, Young & Gubrium, 2004). 

As noted in Chapter 7, moving from a majority to a minority-world context with 
one’s family is often disruptive and necessitates changes in everyday life and requires 
adaptation. After a while most people gain a sense of their lives returning to ‘normal’ 
– well, at least a different normal. Worth noting here is how events that invoke the 
recrafting of one’s life are not always negative, such as having children. One day you 
might actually graduate or win the lottery.

indigenous, liberation social psychologies (Chapter 2) that focus more on engaging with people 
in everyday contexts as they go about their lives (Key Theorist 1.2).

In developing our approach, we draw on seminal social psychological research, including 
that conducted by Jahoda and colleagues (1933/1972) in an unemployed community during the 
Great Depression (see Chapter 2). This context-orientated approach focuses on how general 
(societal) relationships are reproduced through personal (particular) everyday situations 
(Hodgetts & Stolte, 2017). This focus enables us to also avoid individualizing social problems 
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The term ‘immersive research’ can be attributed to Marie Jahoda, who worked 
to immerse herself within the everyday lives of research participants in order to 
develop ‘substantive knowledge’ of the social problems these groups faced and 
to work with them in addressing these problems (Fryer, 1986; Rutherford, Unger 
& Cherry, 2011). This approach reflects the turmoil Jahoda lived through having 
witnessed economic hardship and oppression in Austria first hand as a young 
scholar. In 1933, Jahoda earned a PhD from the University of Vienna and co-
wrote a classic book on the social consequences of work and unemployment on 
a small industrialized community with her husband of the time, Paul Lazarsfeld, 
and Hans Zeisel (1933/1972). After experiencing the hospitality of the Nazis for 
nine months in 1937, Jahoda left Germany and spent the Second World War 
in England. Jahoda researched a range of topics from unemployment, the 
authoritarian personality, race relations, prejudice, mental health and well-
being, and women in leadership (Connell & Russo, 1990). Coherence was brought 
to this broad range of interests through an attempt to document and understand 
the everyday life experiences of people. Jahoda emphasized the idea that to 
be relevant to everyday life social psychology must draw its themes from the 
social problems facing society. In addressing social problems, she proposed 
that psychologists must not lose sight of the fact that these emerge and are 
experienced in social contexts.

Correspondingly, Jahoda (1992) emphasized the need to conduct research 
with rather than doing research on communities. This is because she wished 
to avoid reducing people to statistical trends, and to instead draw on their own 
understandings of the issues faced by their communities. Her work documented 
how social problems such as unemployment are played out in community 
settings, whilst formulating responses with community members (Jahoda, 
Lazarsfeld & Zeisel, 1933/1972). In this way, Jahoda used immersive methods to 
develop knowledge of people, their thoughts and actions in the context of their 
everyday lives and underlying socio-economic structures. Immersive research 
enables us to document the implications of inequitable social structures on the 
everyday plight of unemployed or homeless people. This offers a humanistic 
alternative to approaches that reduce homelessness to a personal lifestyle 
choice (Hodgetts et al., 2016). As we will see these approaches are entirely 
consistent with indigenous voices arguing for decolonizing methodologies and 
ways of working and engaging with people and communities (Smith, 1999).

and attributing these solely to personal failings rather than social structures. It can be 
explained in reference to the ideas of the philosopher, sociologist and social psychologist 
Georg Simmel (Frisby, 1981). Simmel (1903) advocated a focus on the broader significance of 
local everyday social interactions. His approach attempts to span the gap between philosophical 
abstractions and grounded local engagements with everyday events. A key purpose of the 
social psychological research is also to extend our understanding of the conduct of everyday 
life (Holzkamp, 1995/2016) from beyond the level of local idiosyncratic experiences to consider 
general trends and broad implications. We can for example extract general knowledge about 
everyday life out of detailed considerations of specific situations such as having dinner with 
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friends (Simmel, 1903). By studying these local interactions, we can learn about the social 
structures that surround and shape our lives. This orientation bridges the personal and the 
social, or the local and the general.

Socialization, the human self and everyday life
Social psychologists recognize that human beings are shaped through social interactions in 
dynamic and complex ways. It is through daily processes of socialization that people learn 
how to act in ways acceptable to their communities (Hermans & Hermans-Konopka, 2009). At 
a personal level, socialization begins in childhood and continues throughout a person’s life. It 
encompasses the dynamic social processes via which people acquire the norms, values, 
expectations, practices and understandings of the groups within which they reside and 
broader institutions and society at large. The importance of processes of socialization to who 
people become is particularly evident in classic studies of feral children who have been cut off 
from society at a young age. It has been argued that these children do not fully develop a 
‘human nature’ that most people might recognize (Research Example 1.1). Because their 
socialization into human society has been delayed by several years, many of these children 
cannot obtain language and remain extremely uncomfortable in the presence of other people, 
even after years of intense training (Candland, 1993). In reading Research Example 1.1 keep in 
mind that although biological factors remain important in shaping human beings and our 
personal ‘traits’, this book focuses primarily on social and contextual influences on personal 
and collective identities. 

Psychologists have developed a range of theories of how persons and groups come to 
understand and perceive themselves and others. These approaches have been shaped by the 
contexts in which they have developed. For example, individualism as a cultural value is 
prominent in many minority-world countries, such as the United States. Correspondingly, 

Research Example 1.1
Victor: The case of a feral child

Work on feral children was popularized by the case of ‘Victor’, or ‘the wolf boy of 
Aveyron’. Victor was found at around age 11 in 1799. Jean-Marc-Gaspard Itard, 
who had a background as a medical doctor and had experience working with 
deaf children, took on the task of socializing Victor. After several years of work 
(1801–1805), Victor showed signs of basic skills for social interaction and improved 
cognition. Yet, he remained unable to speak. Such cases raise fundamental questions 
about the nature of humanity and how people learn and grow through processes 
of socialization as members of communities. These cases also provide insights 
into how people acquire language and how poor learning environments can be 
compensated for.
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this individualism pervades approaches to human identity developed in these contexts, where 
human personality is often conceptualized as a dynamic collection of characteristics or traits 
that are thought to be foundational to the identities of individuals. These traits are thought to 
exist on a continuum and to shape each individual’s self-perceptions, expectations of others, 
motivations, feelings and behaviour. The so called ‘Big Five’ personality traits are thought to 
predict the different reactions of people exhibiting introvert or extrovert traits to particular 
social situations. Personality research has even become a specialized area focused on 
individual similarities and differences ‘in tendencies to show consistent patterns of thoughts, 
feelings and actions’ (McCrae & Costa, 1990, p.1).

This individualistic orientation is evident in conceptualizations of the self as, ‘a motivated, 
proactive knowing, thinking, feeling action system that is constructed, enacted, enhanced, 
and maintained primarily in interpersonal contexts within which it develops’ (Mischel & 
Morf, 2003, p.22). Many of you may find such statements as difficult to digest as we do. Please 
do not reach for the pain killers if this quote is making your head hurt. We will attempt to 
unpack it. The quote invokes an image of people as information processing machines who 
take form through interactions in everyday contexts. Human beings are much more than 
information processors who respond to events and situations in predictable ways. Clearly, 
different people can perceive and react to different situations in different ways. Also, people 
are creative and can change over the course of a lifetime. Further, much of what is central to a 
person’s psyche and internal mental life does not fit into neat categories within the individual. 
People also exist and take shape collectively within diverse social environments or groups 
who promote some traits and discourage others. 

If we accept that everyday life is often conducted through interactions with other people 
and that persons take shape through social interactions (Højholt & Schraube, 2016), then it 
follows that people are relationally interdependent beings. Correspondingly, social 
psychologists in many majority-world contexts in particular have developed more collectivist 
understandings of socialization and human subjectivity. For example, indigenous Filipino 
scholars have drawn on their own cultural traditions to develop less individualistic 
understandings of the human self (Enriquez, 1975; Pe-Pua & Protacio-Marcelino, 2000). The 
Filipino concept of Kapwa invokes a core understanding of self with others. These Filipino 
selves are seen as fundamentally interdependent and socio-culturally embedded. In Filipino 
society, familial structure is the fundamental social institution and a person is often defined 
by their social relationship to other people, such as being a son or daughter.

Similarly, in Chinese Confucian philosophy the concept of filial piety foregrounds how 
people come to understand themselves as human beings relationally (Yang, 2006). This 
perspective proposes that a child’s life is an extension of the parents’ lives, rather than a totally 
autonomous existence as is assumed in many European cultures today (Hochschild, 2003). As 
a result, the child has increased obligations towards their parents, which reflect the importance 
of links to the past and one’s ancestry. Filial piety partially reflects how some groups see 
themselves more in terms of ‘we’ or ‘our’, whereas other cultural groups often prefer ‘me’ or ‘I’.

Another example of interdependent conceptions of self comes from African philosophy 
and is captured in the notion Ubuntu (Mkhize, 2008). This term refers to a sense of personhood 
that takes shape through community engagements. Central to the concept are values of 
connectedness, reciprocity and sharing. As we will discuss in Chapter 3, many indigenous 
psychologists have also expressed more interdependent understandings of human identity or 
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subjectivity rooted in conceptions of land and cosmology as the origins for knowledge and 
culture. Central to such approaches is a focus on people as beings enmeshed and existing 
within diverse relational webs (Watkins & Shulman, 2008). 

We might say that socialization also encompasses processes of enculturation whereby 
people become assimilated within particular cultural traditions, values, practices and ways of 
being. These processes are complex and often involve exchanges between dominant and non-
dominant social groups. The former are often socialized primarily within their own ancestral 
cultures while members of non-dominant groups become socialized within both their own 
and the dominant group’s culture. For example, people whose ancestral culture is not 
dominant within the society they are living in are often coerced into assimilating to the values 
and traditions of the dominant culture. Such experiences are common for many indigenous 
peoples and migrant groups globally (Chapters 3 and 7). In the process of becoming socialized 
within someone else’s culture, aspects of who these people might be are transformed. 
Processes of resocialization also occur when people migrate between societies and enculturate 
themselves within the new setting (Chapter 7).

Our disciplinary focus on the human self as fundamentally embedded within history, 
culture and relationships with other people, places and things foregrounds the importance of 
socialization. Many early social psychologists understood people as fundamentally socially 
embedded and interconnected beings and as more than the autonomous individuals that 
populate much of social psychology today. For example, William James (1890/1983) proposed 
that who people become depends upon their physical and social located-ness. James noted 
that, ‘Mental facts cannot be properly studied apart from the physical environment of which 
they take cognizance. Mind and world in short have been evolved together, and in consequence 
are something of a mutual fit’ (p. 11). In his seminal book, James (1890/1983) proposed that 
human self-concepts are constructed in relation to the enduring others in our lives. People 
often define themselves through their relationships and how they see others perceiving them 
(Cooley, 1902). The self as theorized by James, and later by Cooley (1902), Mead (1934) and 
Hermans (2001), includes more than our mental life or internal voice, since the self extends to 
our bodies, clothing, possessions, habits, social practices, friends and family (Musolf, 2003). 
This self is multiple and influenced by what one is doing across particular contexts, often 
through the use of particular things (Key Concept 1.2).

There is a real sense of physicality that comes with a focus on the conduct of everyday life by 
embodied human beings that exist within particular places (Chapter 6) and social relations. 
Our bodies and the places we frequent every day are inflected with shared meanings through 
symbols, including dress styles that mark us as members of particular social groups. Marie and 
Alex often sit in particular places, on cardboard and wear hoodies, jackets and other cold-
weather clothing that marks them out as being homeless. Their bodies and identities as 

Review Exercise
Take a moment to consider how you are shaped by a mixture of evolving personal characteristics 
and external factors. How have your introverted or extraverted tendencies been responded to 
and coached by your parents, for example, in particular situations?
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Key Concept 1.2
Subject–object relations

Relationships between people’s sense of self, the places they go, the people with 
whom they interact and the objects they use have been a long-term preoccupation 
among social psychologists. Work on subject–object relations attempts to transcend 
the assumption that human meaning and experiences reside inside the heads of 
individuals while the outer world contains meaningless objects that we have to make 
sense of from our own perspectives (Jovchelovitch, 2007). A core idea developed 
throughout this book is that self and world are co-constructed, or as Cooley (1902) 
put it, the person and society are ‘twin born’ (Cooley, 1902). People come to know 
themselves through engagements in the world (Christopher & Campbell, 2008). The 
self cannot be separated into the private mind inside the body and the world outside. 
Both penetrate and grow out of each other. Particular places and things crystallize 
aspects of who persons are and want to be. People come to know themselves as 
mothers, daughters and surgeons through interactions with particular objects 
(stethoscope) in particular settings (surgeries) (Connor, 2002; Heidegger, 1927). 
Explorations of subject–object relations enable social psychologists to explore how 
people inhabit their everyday lives physically, socially, culturally and psychologically 
(Hodgetts, Stolte, Radley, Chamberlain & Groot, 2010). People often talk about the 
significance of particular objects and places as a way to explain themselves, their 
experiences, relationships and place in society to others.

homeless people are as much social as personal in that their bodies are not solely meaningful 
in themselves and are understood through social meaning systems. They are rendered 
meaningful within the context of community meaning systems that determine what a homeless 
person looks like and where we might find them in the city. These homeless bodies also become 
meaningful in comparison to the bodies of passers-by who often differentiate themselves as 
domiciled people (Diprose, 2005). 

In other words, the locations in which we find people, their styles of untidy dress and the 
presence of cardboard boxes under a bridge symbolize a certain category of people; the 
homeless. These physical markers and the social practices, such as bedding down on 
cardboard constitute a habitus (Key Concept 1.3) of this group. When window washing or 
panhandling, Marie and Alex from the opening chapter scenario enact a unique style of 
existence (habitus) as people who are homeless. Their presence on the streets raises a range 
of intergroup issues of sameness and difference, connection and repulsion, belonging and 
exclusion, trust and distrust, continuity and disruption, particularly when they come into 
contact with domiciled citizens.

Conceptualizations of the fundamentally social character of human beings have brought 
the theories of social psychologists in minority-world contexts closer to those of social 
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psychologists in majority-world contexts. Drawing on the early scholarship of William James 
and Mikhail Bakhtin, social psychologists Hermans and Hermans-Konopka (2009) combine 
the concepts of self and dialogue to foreground the interwoven nature of persons and societies. 
Their concept of the dialogical self extends previous understandings how the self leaks out 
into the world beyond the mind, and how the world seeps into our inner thoughts through 
constant processes of social interaction. From this perspective, persons and social contexts 
are intermeshed in everyday life. People’s environments are not simply conceptualized as 
external contexts for their individual behaviour. There is a two-way conversation between the 
self and the person’s environment through which each shapes the other. Through processes 
of growing up within particular circumstances and cultures people take on shared 
understandings, habitus, and ways of engaging in the world (Hammack, 2008). However, 
there is more to each of us than the habits and norms of the groups to which we belong. 
Although people cultivate a sense of self out of collectively constructed understandings and 
practices, each person also exhibits their agency in the construction of self. While people 
share understandings and ways of conducting their lives within particular social groups, they 
are not totally reducible to these groups. People can personalize shared understandings and 
social practices in heterogeneous ways in formulating their sense of personhood. 

Social psychological and everyday knowledge
Given that people think about and make sense of themselves, their situations and the actions 
of others, we might say that there are as many amateur social psychologists in the world as 
there are people. Professional social psychologists often research the understandings of 
issues and events that are generated by people in everyday life. We often research the processes 
by which people construct their understandings of particular issues such as mental illness 
and how this informs their actions. For example, Jodelet (1991) studied the integration of 
people living with mental health issues into village homes in a French rural community. 
Jodelet showed that villagers’ understandings of mental illness had been co-opted by their 

Key Concept 1.3
Habitus: Socially ingrained habits

The concept of habitus denotes shared ways of being yourself, which are inscribed 
onto our bodies. Habitus comprises the accumulated understandings and practices 
that are internalized by persons as appropriate for particular circumstances (Bourdieu, 
1990). Habitus is developed through interactions with others and is often shared within 
groups. For example, Marie and Alex were taught or socialized into the habitus of 
street life by Aunty. It guides how members of different groups are likely to act in 
particular situations and shapes the everyday social practices through which human 
beings take form (Teo, 2016).
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Review Exercise
Take a moment to consider how you personalize your own sense of self (identity) as a student. 
Do you have a sense of yourself as a student that overlaps with other students? Do you affiliate 
within any particular subgroup of students? Do you see yourself as different from other students? 
If so, how? The point is that our identities as students are often anchored in other identity 
formations such as those based on ethnicity, gender, musical tastes or broader interests that we 
might share with others.

understandings of physical illness and contagion. Their shared understandings were reflected 
in the social practices through which they (dis)engaged with the mental health clients in their 
midst. The villagers thought that mental illness was spread much like a cold, and so they 
washed the clothes and bedding of patients separately from those of their families. This 
example demonstrates that knowledge is not solely an individual information processing 
matter. In studying these processes, Jodelet contributed to the development of Social 
Representations Theory (Chapter 5), which provides an explanation for the social negotiation 
of common knowledge within communities.

A dialectical relationship exists between the knowledge generated in social psychology 
and everyday knowledge (Chapter 5). For example, the interests of ‘professional’ social 
psychologists often come from their own experiences in everyday life. Social psychological 
research often derives from direct observations and our exposure to particular issues in 
society. For example, when Darrin was working at the London School of Economics he 
noticed a homeless couple sleeping in a small space across the lane below his office window. 
Darrin went down and talked with the couple who then joined him for further conversations, 
often over a meal. During these interactions, Darrin noticed that the couple often talked 
about how they were represented in the media and how these representations differed from 
their self-understandings. Darrin subsequently researched, theorized and published on 
these topics. 

The relationship between social psychology and everyday life is further complicated by the 
fact that social psychology theories, concepts and research findings are often introduced back 
into everyday life. Insights from research are frequently picked up and adapted by people as 
they make sense of their own lives. People regularly talk about themselves using psychological 
concepts such as stress, coping, support, attitudes and behaviour. They might discuss the 
stress they feel at work, how they cope and why they have a negative attitude towards their 
employer and ‘slack off’ at work. It has long been noted that the adoption of insights from 
social psychology into everyday knowledge is not necessarily a problem. In fact, this is to be 
encouraged; one former American Psychological Association (APA) president, George Miller, 
during a presidential address, advocated giving psychological knowledge away to the public.

Many psychologists engage in ‘giving psychology away’ through community development 
initiatives, the evaluation of social services, training health professionals, designing of jobs and 
media appearances in which they share research findings. Websites offer advice on how readers 
can use psychology to improve their lives, develop leadership skills and extend their 
understandings of others. The APA also provides a useful website with resources outlining 
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contributions to daily life across key domains. Social psychologists are increasingly active 
online in sharing knowledge and resources regarding issues such as urban poverty and the 
costs of punitive government responses. For example, a UK based-group initially called 
Psychologists Against Austerity and subsequently Psychologists for Social Change is part of an 
effort to cultivate a coalition to challenge punitive approaches to welfare and associated 
denigration of people in need.

The insights social psychologists provide to the public often focus on addressing social 
problems and how to enhance population health and cultivate more fulfilling lives. In 
addressing social problems and supporting human flourishing, social psychologists do not 
solely employ a lens that fixates on deficits and weaknesses to the exclusion of strengths and 
potential. Social psychologists regularly document and draw upon the strengths, aspirations 
and hopes of the groups with whom we work to develop responses to pressing social issues. As 
has happened throughout our discipline’s history, by incorporating aspects of humanistic or 
positive psychologies (Chapter 4), social psychologists work with groups to identify their 
collective problems and strengths, and to formulate appropriate responses. Throughout this 
book we will refer to such engaged scholarship that is often referred to using the labels of 
humanistic, community, liberation and indigenous social psychologies. 

For now, it is important to note that social psychology has a long history of engagement with 
various groups of people, often through research and action (O’Doherty & Hodgetts, 2019). 
Many of these engagements have encompassed significant positive contributions to the world 
and human flourishing (Apfelbaum, 2000; Zimbardo, 2004). Other efforts have not been as 
positive for the groups with whom psychologists have intervened (Chapter 2). An ideal within 
social psychology is the use of research both to generate theoretical knowledge of the pertinent 
processes shaping a problem and to apply this knowledge to addressing that problem. A useful 
concept here is praxis, which refers to putting theory and research into practice. Another term 
that it is important for those of you with a practical bent to understand is ‘action research’ 
(Lewin, 1946/1948). Action research involves a cyclical process of theorizing, planning, 
conducting, gaining feedback on, implementing, evaluating and revising a research project in 
dialogue with a range of stakeholders from the beginning to the end of a project. Figure 1.2 
reflects the action research process of conducting projects with people. Action research 
projects are steered through dialogue with end-users who have a say in the direction of the 
research and its implementation. As an adaptable research strategy, action research enables us 
to ensure the relevance of research findings in meeting the actual needs of the people 
concerned. This orientation allows social psychologists to enact commitments to self-
determination (Chapter 3), community partnerships (Chapter 4), social inclusion (Chapter 7) 
and social justice (Chapter 10). 

Action research works best where there is a long-term relationship between psychologists 
and the groups being assisted. Because of the inclusive orientation of action research, it can 
take years to build up the necessary trust and relationships that make it possible. Action was 
also a central concern in Marie Jahoda’s development of immersive research (Jahoda et al., 
1933/1972). Conducting action-orientated immersive research with communities often means 
social psychologists have a role as knowledge brokers in seeking constructive ways to address 
social issues. This form of advocacy firstly encompasses careful listening, documenting and 
synthesizing information, and then disseminating and representing such knowledge through 
avenues that may raise awareness and effect change. Over time, such research and advocacy 
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can contribute to social transformation. Social transformation is associated with events such 
as the dismantling of oppressive systems like apartheid in South Africa. It is also about ensuring 
equity, safety and fairness in everyday life settings such as schools, workplaces and homes 
(Chapter 9). 

To recap, a central concern for many social psychologists is the need to employ a range of 
research methods in order to inform efforts to transform oppressive social realities (Deutsch, 
2004; Fine, 2006; Martín-Baró, 1994; Montero, Sonn & Burton, 2017). Methodological choices 
for a project are often pragmatic and involve finding ways to engage participants in producing 
knowledge that can be used as a basis for addressing the problems they face. Because the 
approach is problem rather than theory and methods driven, researchers often work 
eclectically and combine various conventional research techniques, such as quantitative 
questionnaires and qualitative interviews. The purpose is to find ways to allow people to offer 
insights into the issues affecting them (Montero, 2007). 

Overview of the book
This book explores what social psychology can tell us about people as they develop and 
participate in social life. Human interactions and experiences are always forged somewhere. 
Therefore, we also need to explore wider historical, institutional, cultural and socio-political 
contexts and material environments that also shape aspects of our lives together (Highmore, 
2002; Montero, 2007; Parker, 2005). We cover the core topics that educational institutions 
have come to expect in a social psychology textbook. These include socialization, the self 
(identity), social interactions, social practices, group dynamics, prejudice, social cognition and 
public understanding. These concepts can shed light on human experience and action. Our 
engagements with these topics are informed by multiple perspectives, including experimental 
studies and qualitative scholarship. Part of what makes the book different is that we have 
integrated notions of culture, indigeneity and other dimensions of difference throughout the 
chapters. This is preferable to treating these approaches simply as isolated ‘tagged on’ topics 
that are considered peripheral to teaching a Eurocentric core that does not speak to the 
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diversity of everyday lives. We also consider the potential of social psychological approaches 
for addressing issues such as intergroup conflict and discrimination, and which seek to 
improve the lives of people. This reflects the ethical and political commitment that we share 
with other social psychologists to contribute towards building more equitable, inclusive, just 
and psychologically healthy societies where people can flourish.

The general structure of each chapter comprises a scenario of an everyday situation, which 
is unpacked through the chapter by drawing on insights from social psychology. We have 
chosen this approach in order to bring social psychology to life. We also invite you to bring 
your own experiences to these scenarios and to also explore them systematically through the 
lenses offered by social psychology. Below, we refer to the opening scenario for this chapter 
when outlining the focus of the subsequent chapters in this book. 

Many streams in social psychology have responded to the issues of poverty and 
discrimination faced by the couple in the opening scenario to this chapter. For example, Marie 
Jahoda and colleagues worked to prevent homelessness by engaging with an unemployed 
community to improve their circumstances. Chapter 2 (‘Histories of social psychology’) 
reconsiders some of this early work. We discuss theoretical, political and conceptual issues 
regarding the cultural location of social psychology and the re-emergence of social psychologies 
that foreground the importance of inequitable social structures in shaping the everyday lives 
of people such as Marie and Alex. Chapter 2 resurrects the importance early generations of 
social psychologists gave to historical events and socio-political contexts for the development 
of social psychology. 

Extending our account of social psychology as being constituted by more than a single 
public sphere, Chapter 3 (‘Indigenous psychologies’) considers the distinct orientations that 
indigenous scholars offer the discipline. We consider what indigenous social psychologies 
bring to the pluralizing of our discipline and development of relevant understandings of people, 
including those who happen to be homeless. This is important because different cultures have 
different perspectives on the nature of persons and groups, intergroup relations, and 
phenomena such as homelessness. To make sense of the over representation of indigenous 
persons within homeless populations and how we might respond effectively to their needs, we 
need to understand the processes of colonization, displacement and disruption that led to 
their present situations. 

The couple in the opening scenario cope with dire circumstances and the potential loss of 
their child. What is particularly remarkable about human beings is how people facing such 
difficulties usually do more than just survive: they also continue to love, care for each other and 
grow. Despite the hardships they face, Marie and Alex are still altruistic towards other members 
of the community, including Aunty. Correspondingly, as we emphasized earlier in this chapter, 
social psychology does not focus simply on problems or the negative side of life. It also explores 
positive processes through which social life can enhance people’s lives. In Chapter 4 (‘Pro-social 
practices and critical humanism’), we focus directly on strengths and humanistic dimensions of 
social psychology such as altruism, social support and agency. To the fore in this chapter is the 
idea that human beings are social beings who need each other. Pro-social behaviour, including 
being polite and considerate towards others, helping and doing favours is often so normal that 
it is considered unremarkable. The positive aspects of human interactions are an important 
component of everyday life. However, the impulse to be a good person can be thwarted in the 
context of adversarial, unequal and divisive societies. Consequently, emphasis is placed on the 
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importance of a critical humanistic perspective for understanding personal and collective 
resilience. 

When Marie and Alex make sense of their own pro-social actions, they do not do so in a 
social vacuum. Other people have already rendered the world meaningful, and they must 
grapple with the public narratives that shape their own understandings of homelessness. 
People are born into worlds that are already rendered meaningful by others. Shared 
understandings, norms and ways of surviving street life are negotiated within social groups 
and primary settings for socialization. Marie and Alex make sense of themselves and their 
situation as part of the shared meanings or narratives in society. Chapter 5 (‘Making sense of 
everyday knowledge’) considers how knowledge is constructed in everyday settings, and how 
this relates to the research and practice undertaken by social psychologists. We explore 
different perspectives on specific situations such as those experienced by Marie and Alex, the 
people with whom they might interact, and how this can lead to intergroup tensions. 

When we meet new people, we can often make judgements about them on the basis of where 
they are from or live. Alex’s disclosure that he is from a notorious suburb often invokes stigma 
and negative reactions from other people. He is often positioned almost automatically as a 
criminal who is not to be trusted because ‘he is from the wrong side of town’. Chapter 6 (‘Social 
psychology and place’) explores how the cultivation of place-based identities can lead to such 
negative perceptions. We also consider how positive affiliations with particular places can 
become central to a group’s sense of self, can increase social participation and can have benefits 
for the health of the community. Central to the chapter are the social psychological processes 
through which places are imputed with meaning by people. We also consider how a sense of 
belonging somewhere can be ruptured and what consequences this can have for communities. 
As is illustrated in the scenario, our access to places is determined by our socio-economic and 
in-group or out-group status, and by whether we conform to particular social codes and laws. 
Attention is given in Chapter 6 to how social psychologists can work to support opportunities 
for repairing social relations in such places as a means of supporting the health of people who 
live there.

Explorations of indigenous psychologies and place bring us directly to consideration of 
people who have experienced dislocation, fracture, displacement and change in their lives. 
Throughout human history groups of people (such as the people in our opening scenario) have 
been displaced, losing a sense of belonging, and have often had to adapt to the social settings 
and norms of other groups. This involves a considerable amount of re-socialization through 
which people learn to function in their new environment. Shemana (the Mission staff member 
from the scenario) came from a war-torn country and, with considerable adjustment, has now 
settled into her job as an outreach worker with the City Mission. Chapter 7 (‘Immigration, 
acculturation and settlement’) explores what happens to groups of people when they are 
uprooted. Specifically, we document research and theoretical notions central to understanding 
acculturation experiences, and the different ways in which immigrants and refugees respond 
to dislocation and relocation. 

Work is central to everyday life and has been a key topic within social psychology for almost 
a century. Having access to a job with decent conditions and prospects has been shown to not 
only allow people to eat and put a roof over their heads, but also enable them to obtain a sense 
of dignity and inclusion. However, many jobs today are undignified, precarious and do not 
provide a sustainable livelihood. Alex’s window washing is precarious work in the informal 
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economy that is fickle and offers little by way of security or dignity. Chapter 8 (‘Work and 
livelihoods’) explores what social psychology tells us about work and its implications for 
everyday life and human relations. We outline new developments in humanitarian work 
psychology. These seek to document how organizational structures, such as cooperative 
formations, can be used to enable decent work conditions and shared prosperity.

Chapter 9 (‘Health and illness’) picks up the issue of disruptions in everyday life with a 
focus on the social determinants of health and illness. This chapter provides an account of the 
ways intergroup relations, social structures and social psychological processes can either 
preserve our health or contribute to the incidence of illness. We draw on the work of social 
psychologists who propose that health is both physical and relational. The chapter includes a 
criticism of common rhetoric claiming that health and illness are primarily the products of 
personal lifestyle choices. This proposition neglects the fact that growing numbers of people, 
such as Marie and Alex, do not have control over many factors in their environments that 
contribute to illness. Their health is shaped by social structures and inequalities that have 
increased the incidence of homelessness, as well as by personal choices and actions. 

The homelessness experienced by Marie and Alex is quintessentially an issue of justice, or 
more precisely injustice. Chapter 10 (‘Social justice’) continues the focus on intergroup relations 
and explores social justice and inclusion in the context of differential power relations. Social 
psychologists have drawn on philosophical ideas of justice to explore everyday experiences of, and 
reactions to, justice and injustice. These experiences often emerge in relation to issues of fairness, 
equity, inclusion, exclusion and access to resources. Also relevant are how social psychologists 
work to help societies heal from issues such as war and genocide. Chapter 10 provides a lens on 
social justice through which we can explore the everyday experiences of people living in diverse 
societies where there is increasing inequalities in resource allocation and increased calls for fairer 
systems. 

Chapters 1 through to 10 focus primarily on face-to-face interactions as these occur in daily 
life. It is, however, important to note that aspects of our identities, relationships and 
understandings of events in our lives are also constructed with resources obtained via media 
technologies. Many people, including Marie and Alex, spend considerable time online 
checking their email and posting material on social networking sites, reading books by street 
light, and listening to the radio. Chapter 11 (‘Media and daily practice’) explores the centrality 
of media to everyday life. We explore classic concerns and current knowledge regarding what 
media do to people and what people do with various media forms. An important consideration 
is how media provide spaces within which human interaction can occur and people can dwell, 
often for considerable periods of time. 

The final chapter (‘Towards social psychologies of everyday life’) offers a broader account of 
the future of social psychology. We foreground the importance of reconfiguring social 
psychology in ways that engage with people and events as these occur in the world. Chapter 12 
explores what the discipline has to offer society whilst leaving the field open for you to develop 
your own interests. The material we present in this book is intended to comprise a springboard 
from which you can develop your own scholarship in social psychology. We finish the book by 
emphasizing that more work needs to be done to address social psychological issues in 
everyday life. 
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The key themes from the book are:

1. The complex and interconnected nature of the self, which manifests inside heads/bodies 
and human relations and in places and objects. This orientation takes us out beyond 
limiting notions of an enclosed independent individual with fixed traits who reasons and 
behaves in predictable ways. Instead, we present a dynamic and socially, politically and 
economically situated vision of people.

2. The importance of context in shaping people. This does not simply mean considering 
individuals within their environments. It involves conceptualizing people in ways that 
are entwined within, and inseparable from, the everyday contexts of their lives. After all, 
people and contexts are mutually constitutive. 

3. The importance of history, culture and place in shaping communities and orientating 
social psychology is threaded throughout the book.

Review Exercise
Write a brief summary of your day and the different domains you may have transitioned across, 
whom you interacted with and the social practices in which you participated. Keep your 
summary. We will return to it later in the book.
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